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1. Executive Summary

1.

This report provides information about the education standards, achievement and inclusion of children
and young people in Merton over the academic year 2020 - 2021. It identifies how the Local Authority
(LA) has worked in partnership with schools to secure and maintain improvement.

This report has a particular focus on the response of schools and the LA to the Covid-19 pandemic, and
the efforts of leaders and teachers to maintain the best possible education in the context of the
national restrictions at various points. Despite the pandemic (including the lockdown January — March
2021) some ‘normal’ school improvement activity was possible, and this report shows the impact of
this. However, the focus of school leaders has inevitably been on keeping their pupils, staff and
communities safe across the year, and support from the LA now needs to be on helping them to refocus
on school improvement as much as possible. For more information see section 2.

Ofsted was not inspecting schools routinely during 2020/21. The proportion of schools judged to be
good or better in Merton was maintained at 95% over the course of the academic year. This proportion
continued to be above the London and national averages. All of the Council’s secondary and special
schools continued to be judged to be good or better, with the proportion of secondary schools judged
as outstanding remaining at 63% (well above national and local averages). Two out of the three special
schools are judged as outstanding; 38% of special schools nationally are judged outstanding. Three of
the Borough’s 44 primary schools were not yet judged to be good or better as of August 2021. This
means that 93% of primary schools were judged to be good or better at that point, which is above the
national average of 88% for this educational phase. All of the LA maintained schools not yet judged to
be good are receiving intensive support and challenge from Merton officers. For more information see
Section 3.

As a result of the pandemic, there were no formal assessments at the end of Key Stage 1 (KS1) and Key
Stage 2 (KS2). The Phonics Screening Check for Year 1 pupils again took place a term later than normal
(autumn term 2021), and these are the only data for the primary phase this year. There were no exams
in the secondary phase, and assessments were calculated using Teacher Assessed Grades (TAGs). There
were LA averages produced for KS4 and KS5, but these were not published in performance tables. It
should also be noted that as a result of the use TAGs rather than the outcomes of exams to calculate
grades last year, performance in all indicators nationally, locally and in Merton was, for the second year
running, higher than in previous years.

The summary performance information (in the next section of the report) identifies how, where there is
data available for this year, performance at all key stages and in most indicators continues to be better
than national averages. This is with the exception of attendance, persistent absence and fixed term
exclusions in special schools. However, national rankings and quartile performance, where available,
show that Merton performance has dropped in comparison with last year with regards to attendance.
This was obviously in the context of the pandemic. Improving attendance in special schools in particular
will be a focus for 2021/22.

83% of pupils reached the expected standard for phonics decoding in Merton, a decrease of one
percentage point in comparison for the cohort the previous year. This is above the national average,
and just below the local averages. For more information see section 4.2.
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10.

11.

12.

Performance in Merton secondary schools at KS4 remains strong. In the Attainment 8 indicator,
Merton’s average (53.2) is above the national and just below the London averages. The proportions of
pupils achieving grades 9-4 in the EBacc subjects, including English and maths, and those students
achieving a standard 9-4 pass in English and mathematics, are also above national and just below local
averages. For more information see section 4.4.

At Key Stage 5 (KS5), the performance of Merton students is above national and London averages in all
key indicators. The proportions of students achieving the higher grades at A level has again improved
this year, as might be expected with assessment using Teacher Assessed Grades. For more information
see section 4.5.

The performance of pupil groups varied across the key stages where there is data available.
Disadvantaged pupils slightly narrowed the gaps with their peers at KS4 and in the Phonics Screening
Check. It will however be important to maintain a focus on the outcomes for these pupils post
pandemic and with return of public examinations. Girls outperformed boys in all indicators where there
was published data: in some cases these gaps were slightly wider, and in others slightly narrower than
national and local comparator data. Pupils in receipt of SEND support and those with EHCPs performed
better than, or were in line with, the same groups nationally. The groups requiring focused attention
across the key stages remain those eligible for Free School Meals or the Pupil Premium grant, and black
pupil groups (Mixed White and Black Caribbean, Black Caribbean and Black African). For more
information please see commentary in each phase with regard to achievement.

The proportions of young people who are Not in Education, Employment and Training (NEET), or whose
status is not known, have risen slightly but are again significantly better than national and London
averages. Performance continues to place Merton in the top quintile of performance nationally. The
Merton NEET and not known combined score is the 6th lowest of all authorities nationally. This was
achieved through significant tracking and partnership working across schools, colleges and CSF teams.
It is now predicted that the figure may have reached an equilibrium where the NEET will be maintained
consistently at the same very low level, as has been the case for the last three years. For more
information please see section 4.6.

Pupil attendance was affected by the pandemic and the change in attendance rules about who could
attend schools. Final published autumn 2020 and spring 2021 term attendance data in all Merton
schools remained stronger than national and London averages. However, for children with EHCPs
and/or social workers it can be seen where the impact of Covid and lockdowns reduced time in school.
In addition to the final published attendance data, it has been possible to analyse the attendance data
that schools submitted daily to the DfE during the pandemic. This data set is not as robust as the final
published figures, but gives a picture of attendance levels over time. Again, we can see the impact of
the lockdown and Covid isolation on time in schools. Special school attendance has fallen very
significantly and is an area of concern. Attendance for all children is lower than would be expected and
this needs to be a focus into 2021-22. For more information see section 6.

Fixed term exclusions from primary and secondary school have continued to decrease and are better
than national and London averages for all pupils, and for most pupil groups. We have seen a clear
pattern over time in the fall in exclusions for pupils in receipt of SEN support and Black African pupils.
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13.

14.

15.

Whilst lower than national and London averages for the same pupil group, the number of exclusions for
Black Caribbean pupils has fluctuated over three years. The number of permanent exclusions has
remained at zero in primary and risen slightly in secondary, but the three year trajectory is in line with
the national picture; Merton numbers are small which leads to larger statistical variation. For more
information see section 6.4.

The number of children being electively home educated (EHE) has risen sharply by 45% as parents
choose EHE as a response to the Pandemic. This has risen more than the national figure of 34%. This
was particularly marked in primary schools. There were no increases in safeguarding concerns and a
lower increase in children with EHCPs being electively home educated. For more information see
section 6.6.

Merton tracks all children who are off roll and missing education (CME) through a multi-agency missing
education panel. Additionally, Merton tracks children who are still on roll but have very poor
attendance or are at risk of becoming CME. This process ran in addition to the Covid CME process that
tracked the attendance of all children with a social worker during lockdown periods. Timeliness of
closing cases to the panel improved, as did the volume of children out of school. There was a significant
drop in the number of children off roll with EHCPs after three years of rising numbers. For more
information see section 6.7.

The number of children off rolled by schools and needing to be tracked increased significantly by 30%,
but the successful tracking of these cases has been maintained at 99%. For more information see
paragraph 6.7.8.
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Summary of Performance Information 2020/21

2021 2021 2020 2021
3 year Compared to  Outer London Statistical National National
com;;;;d to trend National 2021*  neighbours neighbours  Standing* Standing*
(quartile)* (quartile)*
- Year 1/2 phonics -1 = *k *x *k *k *k
. Attainment 8 Score +0.1 +2.1 2.3 ok * ¥ *% *k
- Grades 9-4 in English and maths -2 +4 N *x *x *x *k
. English Baccalaureate -4 +1 " *x *x *x *k
B Average points per entry (A levels) +3.42 +10.14 1541 ** ** ** **
Please note: comparison with national and local performance is from 2019/20 data, the most recent where this is available.
- Permanent Exclusions - primary = = 0.02¢ 1st 1st
- Permanent Exclusions — secondary +0.08 -0.09 = 9P 9P 93rd 18th
B Permanent Exclusions — special = -0.27 0.040 i a 1415t 1st
- Fixed Term Exclusions - primary -0.15 -0.48 0.57¢ 44th 36th
- Fixed Term Exclusions — secondary -0.44 -2.91 4.24), N 17th 11th
- Fixed Term Exclusions — special +1.82 -1.38 7.531N P _ 118t 138th
B Attendance- primary +0.8 +0.7 0.21 20th 58th
- Attendance — secondary +0.4 +0.4 +0.41M 15th 47th
B Attendance - special -19.1 -18.8 11.99 67 146t
- Persistent Absence - primary -1.8 +0.2 0.61 19th 60t
- Persistent Absence — secondary -0.3 +0.3 1.74 7th 52nd
- Persistent Absence — special +42.3 +42.3 211N 9gth 142nd

The summary performance information identifies how, where there is data available for this year,

performance at all key stages and in most indicators continues to be better than national averages. This is

with the exception of attendance, persistent absence and fixed term exclusions in special schools.

National rankings and quartile performance, where available, show that Merton performance has dropped

in comparison with last year with regards to attendance. This was obviously in the context of the pandemic.

However, attendance in special schools in particular will be a focus for 2021/22.

Arrows/plus or minus signs indicate performance relative to the previous year’s performance (the ‘Compared to

2019’ column); in comparison with national performance (in the ‘Compared to National 2020’ column); or

compared to previous quartile performance. Please note that in the majority of cases upward arrows are

positive, but in the case of exclusions and persistent absence relative to 2020 or national data, downward

arrows indicate positive performance.

*National rankings, and quartile performance are for 2021 for all indicators except for exclusions, which are for

2020 (the most recent London and national data available).
**This data is not available.

Quartile Ranking
First quartile
Second quartile
Third quartile

- Fourth quartile
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Priorities for 2021/22

Strategic School Improvement
a) Following the resumption of Ofsted inspections in September 2021, to continue to ensure all schools

are judged to be at least good when inspected by Ofsted, through:

e supporting schools to refocus energy on the school improvement agenda;

o the effective use of the Merton School Improvement Strategy, including Support and Challenge
groups, and the effective deployment of resources including MEP and adviser time;

e evaluating the use and impact of the Recovery and Pupil Premiums on pupils’ achievement,
particularly those pupils deemed to be disadvantaged;

e support from local strong schools and leaders (including those recently trained as coaches;

e and the use of funding from the Schools Causing Concern budget.

b) To maintain the ambition that as many schools as are able should be judged outstanding by Ofsted,
including by supporting schools currently judged as outstanding, and particularly those that have not
been inspected for many years, to prepare for inspection.

c) Inline with Merton’s SEND Strategy, and underpinned by the Safety Valve plan, enable schools to
support pupils with SEND to achieve the best outcomes in the least restrictive environment.

d) Inthe context of the Covid-19 pandemic, to focus on the wellbeing of pupils, staff and leaders.

e) Equalities:

e To maintain the momentum in relation to race equality in Merton schools.

e To support schools in developing their strategies to promote diversity, particularly listening to
pupils and acting on the outcomes and developing monitoring systems.

e To maintain the momentum addressing race equality in schools, and to promote all aspects of
equality in line with the Equality Duty

f) In preparation for the education White Paper in 2022, to ensure that partnership working through
Attain, and with the new teaching School Hub, the Merton Special Training Alliance and Teach
Wimbledon, provides strong strategic direction for schools in Merton.

Early Years

a) To continue to support schools in the development of the new EYFS requirements, maintaining a
focus on early language development post pandemic.

b) To support schools with the EYFS statutory assessment requirements, including the use of
exemplification material once this is produced by the DFE.

¢) To continue to work with both FS leaders and subject leaders in KS1 and KS2 to improve the subject
knowledge required in the early years of education so that pupils move to KS1 with the prerequisite
skills needed to make progress in the primary phase

Primary Phase
a) To support schools to improve outcomes in mathematics and English at the end of KS1 and KS2 so
they are at least in-line with pre-pandemic (2019) national standards.
b) To support schools to implement strategies that help pupils on SEN Support make continued progress
from their starting points.
c) To further support schools to embed and refine the mastery approach to teaching mathematics and
to the teaching of early reading.

Secondary Phase
a) To reduce the proportion of NEET within the following groups: those with SEND; care experienced
young people and those who are open to the youth offending service or previously known to that
team.
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b) Post pandemic and with the reintroduction of public examinations at KS4 and post 16, to support
schools to maximise outcomes for pupils, and particularly for those in vulnerable groups.

¢) To support schools to implement strategies that help pupils on SEN Support make continued progress
from their starting points.

Inclusion
a) To support a return to expected levels of attendance across the school system.
b) To support an improvement in attendance for children in special schools in particular.
c) To manage the growth in off rolling and maintain high levels of tracking.
d) To further strengthen our work on mental health by developing another partnership so that all
schools in Merton are supported.
e) To build a new primary Melrose base and expand Melrose offer to more children.
f) To maintain support for children with SEMH through Covid regulations.
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2. The Covid-19 Pandemic

2.1

2.2

2.3

2.4

2.5

2.6

2020/21 was a year when the Covid-19 Pandemic continued to affect all, and of course, schools were no
different. The LA continued to support schools intensively throughout the year, to respond to, and
ensure they were compliant with, Government guidance and legal requirements. This was a time of
continued significant challenge for those working in schools, and amongst leaders in particular, as they
strove to keep their children, staff and communities safe, whilst maintaining the best educational
provision, be that face to face, remotely, or as a bended offer. Levels of outbreaks were high at various
points in the year for different schools meaning that additional measures were needed to be
implemented to minimise infections, in addition to those which all schools were required to implement.

The LA continued to meet weekly with secondary headteachers, and with primary headteacher cluster
representatives, as well as regularly with special school headteachers. In these meetings the current
Covid situation was outlined; the relevant guidance/requirements discussed; and school issues were
raised and addressed. In addition, during term time, the LA sent a daily email to support understanding
of the changing Covid restrictions and to ensure that communication channels with headteachers were
streamlined.

Local Authority officers adapted the way they worked with schools, again in accordance with national
Covid restrictions. Where these restrictions allowed, they visited schools to provide support and
challenge as appropriate: in particular, those schools which were perceived to be vulnerable were more
intensively supported. Support and Challenge groups were maintained throughout the year for those
schools where there was a risk that they would be judged as less than good at their next inspection.
The capacity of leaders to focus on general school improvement was much restricted during the year.
Support to ensure that this focus was resumed at more ‘normal’ levels is a key priority for 2021/22.

The support from LA officers was focused in particular on:

e The wellbeing and safety of pupils, teachers and leaders.

e The quality of remote education, including live lessons.

e Access to remote education through devices/WiFi

e The use of national funding (including the catch up and recovery premiums)
e The revised assessment processes for GCSEs, BTecs and A levels

The wellbeing of pupils and staff was a priority for leaders throughout the year. This was the case
throughout lockdowns but in particular, for example, following the lockdown of January — March 2021,
when schools focused on this through a curriculum refocused to have greater emphasis on Personal,
Social and Health Education (PSHE) lessons. Officers ensured that schools were provided with resources
to share with staff, and were mindful of their wellbeing and safety throughout all interactions. Schools
undertook a variety of actions to support their staff both virtually (eg virtual social events) and in
person (where this was possible).

The wellbeing of leaders was also a focus for Governing Boards and for the LA. Governors were
provided with briefings to ensure they understood the pressures on schools, and with resources to
enable them to provide appropriate support. Towards the end of the year the Merton Schools’
Partnership, ‘Attain’ established a headteacher wellbeing course which is now running; Attain also
funded a programme to train headteachers to become coaches in order to provide their peers with
support.
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2.7

2.8

2.9

2.10

2.11

2.12

2.13

The quality of remote education provided by schools during the lockdown in the early part of 2021 was
much improved in comparison with the previous year, as teachers and leaders became more confident
with the technology and pedagogies required. The Government provided schools with an audit to use
to monitor the quality of provision, and Merton officers used those audits to work with schools to
identify any gaps in this quality. In particular, more schools became more confident to deliver live
lessons to classes, and to provide more effective and interactive feedback for pupils when working
remotely.

Merton officers provided professional development for teachers and leaders to improve the quality of
provision. In addition we brokered borough wide support for schools from the national ‘EDTech
Demonstrators’ programme. This was established nationally as a programme of support for single
schools provided by those which were identified by the Government as more advanced in their
knowledge and skills: through our brokering, the LA ensured that this was systematised to include all
Merton schools that wished to take part.

Although the quality of remote education improved, it did not entirely replace the breadth and depth of
face to face provision. This picture was found across the country, as evidenced in various thematic
reports produced, including by Ofsted and the Education Endowment Foundation. Using some
resources produced nationally, and some made locally and for the circumstances of individual schools,
officers supported teachers to develop an understanding of key learning that was missed during the
times of heavier restrictions, and a plan to focus on those key aspects of learning following a return to
face to face education.

Access to remote learning online was a priority locally as it was nationally. Schools benefited from the
national scheme providing devices and access to WiFi for their most disadvantaged pupils. Schools
were also supported locally through the Dons’ Local Action Group, ‘Keep Kids Connected’ and by other
local organisations and supported.

Schools focused on the support for children with SEND throughout the Covid restrictions during
2020/21. They reported that the majority of pupils with an EHCP attended school during the lockdown
period, and in most cases pupils enjoyed the smaller group context for learning. Staff reported that
during this time they were able to get to know their pupils with high needs SEN well. Schools were also
able to identify pupils that they felt may be vulnerable and invite these pupils in to school. In most cases
this included pupils at SEN Support who may have been struggling with the online remote offer. Schools
report these pupils also benefited from the smaller group context for learning.

Once all pupils returned to school, schools undertook a range of assessments to establish where pupils
had gaps in their learning. Some pupils were very anxious about returning to school and found being
with larger groups of pupils difficult.

Intervention and support to address gaps was approached in a number of ways. This included
consolidation and revisiting learning from the lockdown period alongside targeted provision such as one
to one tuition. The National Tuition Programme provided tutors , and some Merton schools used this
route.
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2.14

2.15

2.16

2.17

2.18

As part of the recovery process, post lockdown schools have focused on addressing Social, Emotional
and Mental Health needs (SEMH.) This area of SEN has grown in prevalence over the period of the
pandemic for obvious reasons. Schools have drawn on existing resources to support these needs as well
as using additional ‘catch up’ funding to provide specific programmes and support. Many schools report
that addressing SEMH needs has been one of the more significant challenges during this recovery
period.

For the youngest pupils a long period out of school has meant that identifying additional needs early on
has been difficult.

Internal school assessments show that there has been a disproportionate impact of the pandemic on
disadvantaged pupils which mirrors the findings of national research. Schools have been supported to
address this through:-

e  providing guidance and training about pupil premium and catch-up funding for school leaders and
governors to share templates and examples of good practice;

e  providing guidance and training about strategies to support pupils with English as an additional
language with an emphasis on improving English proficiency as well as general learning loss;

e the equalities adviser working with individual schools to ensure their pupil premium strategy is
based on a secure understanding of need, targeted appropriately and the impact is evaluated;

e  MEPs focusing how schools specifically addressed the needs of disadvantaged pupils, for example,
access to devices so they could access remote education, encouraging attendance.

Ofsted will be monitoring how schools use the various different forms of catch up/recovery funding to
support pupils academically (including the National Tutoring Programme, mentors in schools, and the
school led tuition grant). Merton officers too are talking to schools about how this is being used to
maximised impact, and to ensure that it is reported appropriately and in line with government
requirements. Many schools are reporting that there has indeed been good impact, but in all cases the
monitoring of pupil progress and attainment remains a priority for schools (as is always best practice) to
enable any gaps in provision to be identified.

GCSE/BTec/A level outcomes in secondary schools were reported as Teacher Assessed Grades (TAGs)
as, once again, there were no public examinations. Merton schools responded to this challenge with
robust moderation to ensure that the grades awarded were fair to all students, reflecting their
achievements in a time of pandemic.
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3. Ofsted Outcomes and School Improvement

Ofsted Overall Effectiveness : 31 August Ofsted Overall Effectiveness : 31 August
% of schools graded good or better % pupils in schools graded good or
100% - 100% -
better
95% - 95%
90% - 90% -
85% - 85%
80% - 80%
75% - 75% A
70% 9
’ 2019 2020 2021 0% 2019 2020 2021
e National 86% 86% 86% @ National 85% 85% 85%
London 93% 93% 93% London 92% 93% 93%
e \erton 95% 95% 95% e \erton 96% 96% 97%

3.1

3.2

3.3

80%

60%

40%

20%

0%

School Ofsted: Overall Effectiveness - August

o, 67%
66% 62% 0
2904 31%
19%
1 10%
1 [ N
— —
QOutstanding Good Requires Improvement Inadequate
m Merton London = National

Nationally (as well as in Merton) Ofsted undertook minimal activity during 2020/21. Two of our special
schools were visited in the autumn term, as part of Ofsted’s programme of assurance that pupils were
being supported well mid pandemic, but these visits were not conducted under an inspection
framework, and did not result in a judgement. They went well. One school (West Wimbledon) received
a Section 8 monitoring visit in the summer term, having been identified to require improvement to be
good in 2017. This monitoring visit resulted in the inspector identifying that ‘leaders and those
responsible for governance are taking effective action in order for the school to become a good school’.
It is expected that the school will receive a full inspection during 2021/22.

The proportion of schools judged to be good or better in Merton was maintained at 95% over the
course of the academic year. This proportion continues to be above the London and national averages.
The proportion of pupils attending good or outstanding schools rose slightly to 96% - this change has
come about because the school population size has changed.

All of the Council’s secondary and special schools continue to be judged to be good or better, with the
proportion of secondary schools judged as outstanding remaining at 63% (well above national and local
averages). Two out of the three special schools are judged as outstanding; 38% of special schools
nationally are judged outstanding. Three of the Borough’s 44 primary schools were not yet judged to be
good or better as of August 2021. This means that 93% of primary schools were judged to be good or
better at that point, which is above the national average of 88% for this educational phase. All of the LA
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maintained schools not yet judged to be good are receiving intensive support and challenge from
Merton officers.
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2020/21 School Improvement priorities, impact, and key actions

taken

3.4

Priority:

To continue to ensure all schools are judged to be at least good when inspected by Ofsted, through the
effective use of the Merton School Improvement Strategy, including Support and Challenge groups,
and the effective deployment of resources including MEP and adviser time, support from local strong
schools and leaders, and the use of funding from the Schools Causing Concern budget.

Action taken to secure improvement:

Throughout the year, and lockdowns/restrictions notwithstanding, schools identified as being at risk of
being judged less than good the next time they are inspected had a ‘Support and Challenge group’ in
place. The group met to try to ensure that schools were able to maintain a focus on school
improvement, as well as responding to the Covid emergency. Merton Education Partners and advisers
worked with schools face to face where restrictions allowed, and, where this was not possible
maintained contact remotely, including the delivery of professional development, and meeting with
leaders.

However, as already noted the capacity of school leaders to maintain a focus on school improvement
activity across the year was curtailed because of the Covid emergency, and therefore an intensive focus
on this is now needed in 2021/22.

Impact:

West Wimbledon was the only school to be inspected during the year (and this was a ‘short’
inspection), having previously been judged to require improvement in 2017, and inspectors noted that
leaders were taking effective action in order to ensure the school is good the next time it is fully
inspected.

3.5

Priority:
As the inspection framework is expected to change again, support all schools, but particularly those
with longstanding outstanding judgements, to prepare for inspection.

Action taken to secure improvement:

Schools with a current judgement of outstanding received a higher level of support from Merton
Education Partners during the year to prepare them for the resumption of routine inspection.
However, action in relation to this priority by both schools and the school improvement team was
restricted in 2020/21 because of the Covid emergency, and is therefore a focus for 2021/22.

Impact:

It is Ofsted’s stated intention that, as a result of changes in the inspection framework and the
resumption of routine inspection for outstanding schools, there will be fewer schools judged to be
outstanding in the future. Merton’s ambition for as many of its schools to remain outstanding as
possible remains; however, it is to be expected that the number will fall over the next years because of
the changes in the framework.

3.6

Priority:
To ensure ATTAIN continues to provide strong local collaborative leadership, addressing local priorities
effectively.
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3.7

3.8

Action taken to secure improvement:

Despite the Covid pandemic, the schools’ partnership Attain maintained its strategic focus on the

development of the schools’ system in Merton. Project activity focused on:

e The development of subject leadership in geography and history through workshops led by
Roehampton University, including a focus on the accessibility of the curriculum for pupils with SEND.

e The improvement of reading fluency in primary schools through the ‘Herts for Learning Fluency
project’

e The training of experienced headteachers to become peer coaches for other Merton headteachers

e Training for our NQT+1 teachers (teachers in their second year of teaching) through Teach
Wimbledon and the Merton Special Teaching Alliance.

e Work with School Business Managers to enable them to share best practice more effectively,
including with regards to efficiency savings.

Impact:

e Subject leaders in history and geography, particularly in the primary phase, reported feeling more
confident in their roles.

e Over the 8 week course of the Reading Fluency project, the average improvement in reading
accuracy was 1 year 4 months.

e 14 headteachers were trained as peer coaches.

e As aresult of the NQT+1 training, teachers (and their school mentors) reported increased confidence
and the development of their ability to reflect on the improvements in their teaching practice.

Priority:
To work closely, both strategically and operationally, with the local Teaching School Hubs to maximise
their impact across the school system.

Action taken to secure improvement:
Strong relationships were maintained by the Local Authority with the local Merton Special Teaching
Alliance, and the local Teaching School Hub run by Chesterton Primary School in Wandsworth.

Impact:

e Local needs addressed through joint working, eg the NQT+1 programme, the delivery of professional
development focusing on the needs of pupils with SEND.

e Close LA involvement with the development of the new Teaching School Hub model (which launched
in September 2021).

Priority:
To work closely with schools to develop understanding of what works to support pupils in receipt of
SEND support, and to avoid the need for them to have an EHCP.

Action taken to secure improvement:

Merton teams including the Educational Psychology Service, the Virtual Behaviour Support team,
Speech and Language therapists and the Language and Learning teams supported schools individually
and through central training to develop their skills to support pupils with SEND. In addition, the Merton
Special Teaching Alliance maintained a programme of support for teachers, leaders and support staff to
enable them to better support children with a range of needs.

Impact:
Support for schools was maintained in spite of the pandemic. However, there now needs to be a
renewed focus on this priority, particularly in light of the Safety Valve actions with schools.
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3.9

Priority:

To embed the new ‘Black Lives Matter and Equalities Forum’ and the new ‘Equalities Leads Network
Meetings’ so that the Merton school system responds effectively to recent events, embeds and
maintains changes to attitudes and practice, and improves outcomes for pupils from black and other
minority ethnic groups.

Action taken to secure improvement:

The Black Livers Matter and Equalities Forum and the Equalities Leads Network met across the year,

and, in conjunction with Attain, oversaw the following activities:

e The holding of a ‘Race Equality in Education’ conference to inspire and shape our practice locally.

e The development of the curriculum to reflect our diverse population through support from ‘The
Black Curriculum’ who delivered professional development for teachers and leaders.

e The creation of the ‘Race Identity and School leadership programme’ which is designed to impact
leadership policy and practice through race equality workshops, reflective enquiry sessions and 1:1
coaching.

Impact:

Leaders and teachers report a maintaining of the momentum to address race equality issues in
particular. The conference was very well received, and is being followed up by a students’ event in
2021/22.
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4. Achievement of Merton Pupils

Early Years Foundation Stage Profile: performance information and
analysis

There were no assessments undertaken at the end of the EYFS in 2021.

2020/21 Early Years priorities, impact, and Key actions taken

4.1.1
Priority:
To support schools that have adopted the new EYFS reforms early, and to prepare all schools for full
implementation from September 2021.
Action taken to secure improvement:
Adviser support included:
e 1:1teacher support for planning and delivery
e Early adopter cluster meetings held every half-termly
e Information sessions to improve understanding of the new reform expectations which included
the teaching and learning requirements, assessments (including the new reception baseline) and
safeguarding and welfare requirements
e Headteacher information session to improve understanding of the new reform teaching and
learning requirements and assessments (including the new reception baseline)
e School governors' session on the new reform
e Support for end of year reception assessments in the absence of exemplification materials from
the DfE (Early Adopter Schools)
Impact:
The positive impact of this work has been seen in the growing confidence of and knowledge of
Foundation Stage Leaders. The depth of their knowledge has improved, and this is evidenced in the
way they now talk about the requirements of the reform and the changes they have made within
their provision. There is more emphasis on language development feeding into all other areas of the
Foundation Stage curriculum.
Reception baseline assessments were completed successfully.
Foundation stage Leaders and Headteachers report that curriculum leads have spent time in early
years and staff training on the Early Years Foundation stage has been undertaken.
In school visits there is evidence of an emphasis on a language rich environment and promoting the
love of reading in all areas of the provision. There is more emphasis on the depth of number
knowledge required in the early years provision, and the need for a consistent approach when
teaching number.
4.1.2
Priority:
To support schools to implement strategies to help pupils with early literacy, including promotion of
the Nuffield Early Language Intervention (NELI).
Action taken to secure improvement:
e Training on language development including pre-phonics
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e Promotion of the NELI programme through Foundation Stage leaders meetings and English
subject leaders’ network meeting. 20 schools signed up for training in 2020/2021.

e A NELI network meeting was facilitated by the English and EYFS advisers in May 2021, where
they aimed to develop a shared understanding of how different schools are managing the
provision of NELI sessions. This led to a local support network of 17 practitioners.

e Support and emphasis on communication friendly spaces during school visits and within
courses.

e Early Reading resources and training provided by Teaching and Learning Adviser for Early Years
and Teaching and Learning Adviser for Literacy.

Impact:
Teachers and practitioners report that they feel well supported and have found NELI to be working
well for children. The impact will hopefully be seen in next year’s EYFSP outcomes.

4.1.3

Priority:

To improve the understanding of subject leaders of what good looks like in their subject in the EYFS,
to secure effective transition between the EYFS and Year 1, and to help them to prepare for Ofsted
inspection.

Actions taken to secure impact:

e Teaching and Learning Adviser for Early Years attended English Subject Leader meetings, and
Assessment and Curriculum leader meetings to talk about the EYFS reform and statutory
reception baseline.

e As part of the Subject Knowledge Teaching for Mastery Workgroup there was a specific focus on
early number sense and how this contributes to later success in mathematics and connections
to later curriculum content. Participants included KS1 and EYFS teachers and subject leaders.

Impact:
Subject leaders are becoming more secure in their understanding of how the EYFS underpins
understanding of the curriculum in KS1 and KS2, but this needs to be a continued focus for 2021/22.
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Year 1/2 Phonics Screening Check: performance information and
analysis

4.2.1

4.2.2

The Phonics Screening Check is a reading test based on pupils’ ability to recognise words and sounds
using phonic decoding strategies. Pupils’ performance is reported on the basis of whether they have
achieved the expected standard or not. There are no grades. All pupils in Year 1 are expected to be
checked unless they have no phoneme/grapheme correspondence (i.e. they are unable to link letters on
the page to the sound they make). The small numbers of pupils that do not achieve the expected
standard in Year 1 are rechecked at the end of Year 2.

During the academic year 2020/21 the Year 1 Phonics Screening Check was delayed until the autumn
term of 2021 (when the pupils were in Year 2) because of the Coronavirus pandemic. Although
occurring in the next academic year, these results are reported here as they are relevant to the
academic year 2020/21. These are the only academic outcomes in the primary phase which will be
reported for this year.

Phonics - headline performance information and analysis

Percentage of Children meeting the required standard of

honics decodin
90% - P g

85% -

80% -

75%

2019 Y1 2020 Autumn Y2 2021 Autumn Y2
e Merton 83% 84% 83%
London (2019) 84% 84% 84%
Outer London (2019) 84% 84% 84%
e National (2019) 82% 82% 82%

Provisional data for Merton available only.

4.2.3 83% of pupils reached the expected standard for phonics decoding in Merton, a decrease of one
percentage point in comparison for the Year 2 cohort the previous year. This is above the national
average, and in line with the local averages, for 2019.
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Year 1/2 Autumn Phonics main pupil groups and analysis

% meeting the required standard of
Contextual Groups Nqubgr of phonics decoding
upils
Merton London National
(2019) (2019)
All Pupils 2256 83% 84% 82%
Gender
Female 1045 86% 87% 85%
Male 1211 81% 81% 78%
Gap 5% 6% 7%
Disadvantaged
Disadvantaged pupils 313 69% 76% 71%
Non disadvantaged 1943 86% 86% 84%
Gap 16% 10% 13%
Special Educational Needs (SEN)
No Special Educational Needs 1920 89% 90% 88%
SEN Support 259 60% 58% 48%
SEN (with Statement or EHC plan) 77 30% 27% 20%
Ethnic Group
White British 676 83% 82%
White Other 396 85% 81%
Asian Other 247 85% 85%
Black African 127 84% 85%
Mixed Other 109 89% 84%
Asian Pakistani 106 87% 82%
Asian Indian 86 93% 90%
White and Black Caribbean 54 72% 79%
* London Disadvantaged is FSM
Provisional data for Merton available only.
Closing the gap: Free School Meals
% meeting the required standard of phonics decoding
100% -
90% - Others 86% Others 86% Others 86%
80% - _ Gap 13% Gap 17% Gap 16%
70% 1 Disadv 72% . ,
60% Disadv 70% Disadv 69%
50% -
40% -
30% T
2019Y1 2020 Autumn Y2 2021 Autumn Y2
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4.2.4 The achievement gap between pupils eligible for the pupil premium has decreased by one percentage
point to 16 percentage points. This gap is wider than that seen nationally and in London. It may be
indicative of the impact of lockdown on disadvantaged pupils, and their access to remote learning
(whether because of lack of devices, or because support for learning at home was more challenging for
families). Whilst some of these pupils would have been permitted to attend school, as part of the
government defined disadvantaged cohort (which also allowed schools to identify pupils who would
benefit from attending school face to face), this will not have been the case for many.

4.2.5 The performance of girls dropped slightly by one percentage point, whilst that of boys remained steady,
meaning that the achievement gap between them has diminished slightly, and it remains in line with
the gaps seen locally and nationally.

4.2.6 The performance of pupils in receipt of SEND support rose this year, but dropped slightly for pupils with
EHCPs. Both groups outperform the same groups locally and nationally.

4.2.7 The performance of the largest and priority ethnic groups represented in this year group in Merton
exceeded or was in line with the averages for the same groups nationally, with the exception of White
and Black Caribbean pupils. The gap for this group (in comparison with the performance of all pupils in
Merton) has narrowed from 14 to 11 percentage points, but remains a focus for improvement.
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End of KS1 and KS2: performance information and analysis

There were no tests or assessments carried out for Year 2 or year 6 pupils in 2021.

2020/21 Primary phase priorities, impact and Key actions taken

431

Priority:

To work closely with the local English, maths and Early Years hubs to maximise impact and raise

standards across the school system.

Actions taken to secure impact:

e We now have three early literacy specialists in the authority (Bishop Gilpin, St Matthew’s and
Haslemere), who support schools in developing their practice in early reading. They are trained
and deployed by the Wandle English Hub.

e The Merton Teaching and Learning Adviser for mathematics contributed to the work of the
London South-West Maths Hub in promoting and training subject leaders in new materials, such
as the DfE Teaching Mathematics in Primary Schools Guidance (RTPs) and curriculum
prioritisation

e Continued to lead the Specialist Knowledge for the Teaching of Mathematics Programme
(London South-West Maths Hub). 9 Merton schools (alongside schools from neighbouring LAs)
attended a series of sessions on enhancing subject knowledge

Impact:

The work with the Maths and English Hubs continues to reach more widely year-on-year and has

had an impact on:

e teachers’ subject knowledge across the primary age range;

e the pedagogy required to teach the content of the curriculum effectively;

e the teaching of early reading and phonics.

Those schools who have used the DfE Teaching for Mathematics Guidance and have planned to

prioritise elements of the mathematics curriculum report that this has supported pupils in

addressing their ‘learning loss’ after the pandemic. However, there will be no quantitative data to
support this until the end of the academic year 2021-22 when statutory assessments resume.
4.3.2

Priority:

To continue to support the development of curriculum leads in the context of Ofsted’s wider focus

on the broad curriculum.

Actions taken to secure impact:

e Workin schools has focused on supporting them to diversify their curricula to ensure that all
pupils are represented. 20 schools have had their curriculum audited by ‘The Black Curriculum’

e This focus on diversity has been supported by a regular slot at Curriculum leaders’ and English
subject leaders’ meetings, focussing on text choices, as well as wider representation in the
wider curriculum, particularly in history and geography.

e Collaboration with the University of Roehampton resulted in delivery of a series of workshops
to support subject leaders in history (24 participants) and geography (21 participants)

Impact:

Improved subject leadership of some foundation subjects, and greater diversity in primary school

curricula.
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433

Priority:
In response to the impact of the pandemic and lockdown, to develop support for schools to improve
pupils’ oral skills, to then impact on writing outcomes, including stamina to write at greater length.

Actions taken to secure impact:

e Advice has been given to schools, whether through school support or in work with subject
leaders, to maximise opportunities for oral work with pupils across the curriculum, planning
activities for pupils to explore their work orally in different situations and hear language used in
different ways.

e Oracy has been a focus at English subject leaders’ network meetings, with exploration of the
findings of the APPG ‘Speak for Change’ and ‘take away’ staff training shared at the network
meeting for them to deliver back in school. The take away staff meeting was a collaboration
with colleagues from Wimbledon Chase, who have been developing their work on oracy for
many years.

Impact:
Primary schools have focused more on oracy through their catch up support for pupils, as well as
through the wider curriculum.

4.3.4
Priority:
To further develop the consistency of the teaching of reading, and in particular to read for fluency.
Actions taken to secure impact:
Merton’s Early Reading package was written and published in early 2021, providing support and
guidance for subject leaders and practitioners in developing a consistent approach to the teaching
of early reading skills. This has been promoted in subject leaders’ meetings as well as through school
support sessions.
Impact:
Schools report that the Merton Early Reading package is supporting them is developing their
practice and establishing a consistent approach to early reading. It is also used by MEPs when
carrying out deep dives into Early Reading in schools.
Please also see reference to the Attain programme focusing on Reading Fluency in Year 5 (page 15).
4.3.5
Priority:
To further support schools to embed the mastery approach to teaching mathematics.
Actions taken to secure impact:
e Adbviser support for schools reinforced the mastery approach to teaching mathematics through:
o 1:1 teacher support for planning and delivery of content
o Bespoke PD for staff teams to further develop their approach to teaching mathematics,
particularly in implementing the DfE Teaching for Mathematics Guidance (RTPS) and
Curriculum Prioritisation
o Leadership planning to improve mathematics teaching and learning school-wide and to
develop a consistently applied approach
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e Support for mathematics subject leaders in further developing the mastery approach in their
schools: There has been specific focus on the following areas:
o Teaching mathematics remotely using the mastery approach— remote learning policy and

what this means for their subject

Effective diagnostic assessment, e.g. using hinge questions

Aspects of subject knowledge: Multiplicative Reasoning

Rosenshines principles of instruction

Lesson design for coherence - continuing

Addressing the needs of those working below ARE and have a SEND - continuing

OFSTED Mathematics research review and auditing their subject

e Teachers from 9 Merton schools attended the Specialist Knowledge for the Teaching of
Mathematics Programme (London South-West Maths Hub) to improve both subject knowledge
and pedagogy

e 89% of Merton schools were engaged in a Teaching for Mastery Workgroup with a mastery
specialist

0O O O O O O

Impact:

The positive impact of this work has been seen in the continuing development of expertise amongst
both teachers and leaders of the subject. Many schools are now beginning to refine the provision
for pupils by reviewing the curriculum framework they are using and the resources and experiences
they design. During the pandemic, schools were required to translate the mastery approaches they
used face-to-face to remote delivery. Many schools were very successful in making this swift
change, while holding on to teaching strategies that they know make an impact.

Many schools have also been successful in designing programmes of study that prioritise learning in
their ‘recovery’ from the pandemic. Some schools have been very reflective in their approach to
planning for this recovery, using assessment to determine priority areas for different cohorts of
pupils.
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Key Stage 4: performance information and analysis

4.4.1 The changes to the way GCSE grades have been awarded over the last two years with centre
assessment grade (CAGs) in 2019/20 and teacher-assessed grades (TAGs) in 2020/21 replacing exams
mean 2020/21 pupil attainment data should not be directly compared to pupil attainment data from
previous years for the purposes of measuring year on year changes in pupil performance.

4.4.2 Merton secondary schools undertook rigorous moderation of the TAGs to ensure that pupils received
grades that were fair and representative of their achievements in the time of Covid.

4.4.3 Attainment for Key Stage 4 (KS4) was published nationally, but Progress 8 (P8) has not been published
using 2020/21 data because of the cancellation of GCSE exams. Calculating P8 has an element of
modelling (estimating the average A8 for pupils in similar prior attainment groups using exam data), and
with the lack of this data, measuring progress using P8 is not meaningful. There are no performance
tables published, and therefore the performance of individual schools is not published either.

KS4 - headline performance information and analysis

Key Stage 4 Attainment 8

56
54
52 /
50 =
48 /
46
44
42
2018 2019 2020 2021
e N ational 46.6 46.8 50.2 50.9
Outer London 49.9 50.4 53.6 54.5
London 49.4 49.7 53.2 54.1
e Merton 49.7 51.1 53.1 53.2
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Key Stage 4 Attainment
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4.4.4 Performance in Merton secondary schools at KS4 remains strong.

4.4.5 Inthe Attainment 8 indicator, Merton’s average (53.2) is above the national, but slightly below the
London average.

4.4.6 The proportions of pupils achieving grades 9-4 in the EBacc subjects, including English and maths, and
those students achieving a standard 9-4 pass in English and mathematics, are also above national and
below the local averages.
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KS4 - main pupil groups and analysis

Key Stage 4 achievements by contextual groups:

B?ciz::s:;g%et?iiciﬂglifha % achieving a standard 9-4
Progress 8 score (2019) Attainment & score . g. pass in English and maths
standard 94 pass in English GCSEs
Contextual Groups Numbgr of and maths)
Pupils - = - = - = - =
£ s E £ g E e g z [ s E
£ E 3 £ E g £ E g £ E g
£ i z 2 it z = it z 2 i z
All Pupils 1555 0.55 0.2z Rili] 53.2 544 503 3T 40 30 Tix T e
Gender
Female ™ 0.72 042 02z 55.4 57.0 513 43 463 15 TG T i
Iale i 0.38 -0.04 .27 51.0 513 481 2% Y 4% nx T B3z
Gap 034 0.5z .44 LX) 57 it ik 2% 1% B [ix4 Ex
Disadvantaged
Dizadvantaged 468 0.13 .07 145 Wi 46.7 403 24z 29% 16 Ll 4 15 L
All other pupils 1087 07 033 IRk 568 574 B47 43 463 M T aix T
Gap 0.52 046 053 121 114 144 19 [ fa 20% 173 26
Special Educational Needs [ SEN)
Mo Special Educational Needs 1235 0.70 0.4 002 57.2 57.4 B4R 43 45 M a1 g 7
SEN Support 24 0.06 .25 043 43.3 40.3 367 163 163 9 51% 43 422
SEM (with Statement or EHC plan) 76 -0.51 0,93 BAN 202 184 7 3% L ¥ s 21 13% 16
Ethnic Group
ASIAN 281 096 0.70 0.47 575 b3z itk Hx LY ik B i TaM
BLACK 202 0.26 08 013 49.3 505 500 25% RIEH k1 B5x T T
CHINESE 4 114 0.85 (.88 728 708 E3.2 T 1154 itk 100 B4 i
MIXED 161 045 [IRE] 0.00 471 el k] 253 M K1k (14 T T
WHITE 728 0.53 0.04 -0 545 535 502 43 39 5% TH% e e
|LDm:‘|:-n Progress 8 scores by ethnicity are for Outer London only
Closing the gap: Disadvantaged
Attainment 8
|
I r 70
Others 56.7 Others 56.8
Others 55.2I - 60
Others 53.1
Gap 12.1 L 50
Disadv 41.5 Disadv 41.2| Disady 44.5 Disadv 44.7 - 40
I - 30
|
| - 20
|
- 10
|
-0
2018 2019 2020 2021

4.4.7 The gaps between disadvantaged pupils and their peers has narrowed very slightly. In general this
means that the gaps are narrower than those seen nationally but wider than those in London. This
broadly speaking mirrors the comparisons with national and local averages last year. The achievement
of disadvantaged pupils must remain a priority, particularly post pandemic and in the context of the
concerns about their relative difficulties in accessing remote learning.
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4.4.8 Girls continue to outperform boys in all indicators although the gaps are narrower or similar to those
seen nationally and in London.

4.4.9 Pupilsin receipt of SEND support have again improved their performance in all three attainment
indicators and remain above national and local averages (except in the EBacc indicator, where their
performance is in line with the London average). The performance of pupils with EHCPs rose slightly,
but also remains above national and local averages (except in the EBacc indicator).

4.4.10 The performance of pupils from black and minority ethnic groups was again mixed this year, and must
remain a priority for 2021/22.
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16 -18: performance information and analysis

4.5.1 Performance measures in the 16-18 phase is split by the type of qualifications students are studying for
into:

e Level 3 —including A level, NVQ level 3, GNVQ advanced and key skills level 3.

e Alevel —only A level outcomes.

e Academic - A levels and a range of other academic qualifications taken at level 3, including AS levels,
the International Baccalaureate, Applied A levels, Pre-U, Free-standing mathematics qualifications
and the extended project.

e Tech level - defined by the DfE as ‘rigorous level 3 qualifications for post-16 students wishing to
specialise in a specific industry or occupation and that develop specialist knowledge and skills to
enable entry to employment or progression to a related higher education course.’

e Applied general - defined by the DfE as ‘rigorous level 3 qualifications for post-16 students who wish
to continue their education through applied learning and that equip students with transferable
knowledge and skills.’

4.5.2 Attainment at Key Stage 5 (KS5) was calculated using Teacher Assessed Grades (TAGs). These are based
on schools’ own assessments and so comparison with previous years’ performance is not valid.

4.5.3 Attainment for KS5 was published nationally, but Value Added measures were not. There are no

performance tables published, and therefore the performance of individual schools is not published
either.

Post 16 - headline performance information

Percentage of
students Percentage of
achieving 3 A*- | students achieving
A grades or | grades AAB or better

Percentage of students

achieving grades AAB or

better at A level, of which
at least two are in

APS per
A level students entry,
best3

better at A atA level facilitating subjects
level

Merton 4452 33.5 491 36.2
London 41.23 272 397 285
Mational 4017 25.0 Ir3 254

Number of . .
State funded school students mdest Average Point Score per entry Average Point Score per entry as a grade

students

Mertan Londan Mational Mertan Londan Mational

A level students 551 4294 4106 4040 B+ B B
Academic students 551 42.96 4109 4044 B+ B B
Tech level students 56 3545 3224 3174 Dist Dist- Dist-
Applied General students 256 3519 3233 32.76 Dist Dist- Dist-
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4.5.4 The performance of Merton students is above national and London averages in all indicators noted
above.

Post 16 main pupil groups

Number
Contextual Groups Ioefvél Average Point Score per A level entry

students

Merton London National

All Pupils 551 42.94 41.06 40.40
Gender
Female 276 45.40 41.78 42,52
Male 275 40.50 40.15 40.48
Gap 4.90 1.63 2.05
Disadvantaged
Disadvantaged 108 39.73 37.75 36.51
Non-Disadvantaged 437 43.59 42.15 41.03
Gap -3.85 -4.40 -4.52

Note: National split by gender is for all students, not just state-funded students

4.5.5 Girls continue to outperform boys, and the Merton gap for average point score per A level entry
remains wider to those seen nationally and in London.

4.5.6 The gap between disadvantaged pupils and their peers has widened in Merton, as it did in London and
nationally.
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Not in Education, Employment and Training (NEET)

46.1

16-17 year old NEET and
not known 7% -

16-17 year old where 5% -
activity is 'not known'

3% 1 \
16-17 year old NEET S—

The headline indicator for NEET is the combined figure for NEET and not known (therefore also
including the young people whose current education, employment or training status is not known). The
DfE only publish 16/17-year-old data to bring this in line with Raising Participation Age (RPA) duties. The
LA continue to support young people post 17 through the My Futures team, our in-house employability
scheme, and the Department for Work and Pensions. Young people with EHCPs or those that are care
experienced are supported beyond 18.

16-17 year olds not in education, employment or training (NEET)
10% -

9% +

8% +

6% 1 \

4%

2% -

l% - e —
0%
2018 2019 2020 2021
e 16-17 year old NEET Merton 1.6% 1.6% 1.5% 1.4%
=== 16-17 year old NEET National 2.7% 2.6% 2.7% 2.8%
e=mms16-17 year old where activity is 'not
known' Merton 1.0% 0.8% 0.9% 1.1%
e==m16-17 year old where activity is 'not
known' National 3.:3% 2.9% 2.8% 2.7%
e 16-17 year oIdMNEET or not known 2.6% 2 3% 2.3% 2 5%
erton
e==m16-17 year old NEET or not known 6.0% 5 5% 550 5 5%

National

4.6.2

The proportions of young people who are NEET, or whose status is not known, have risen but are
significantly better than national averages and London Averages. Performance in NEET and not known
continues to place Merton in the top quintile of performance nationally. Merton NEET and not known
combined score is the 6! lowest of all authorities nationally (an improvement from 8" in 2020 and 12"
in 2019 — a 3 year improving picture). The not known figure has risen very slightly over three years, but
NEET has fallen. This is achieved through significant tracking and partnership working across schools,
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colleges and CSF teams. The rising not known figure includes young people who have moved away from

Merton but for whom we have no definitive next address, and so they remain in our figures.

4.6.3

Our key focus for further reducing NEET is to reduce the proportion of NEET within the following

groups: those with SEND; care experienced young people and those who are open to the youth
offending service or previously known to that team.

Raising the Participation Age (RPA)

00 - .. . . . ..
100% 16-17 year olds participation in education and training
95% -
90% -
85%
° 2019 2020 2021
@ National 92.5% 92.6% 93.2%
London 94.9% 95.5% 96.0%
@ \lerton 95.7% 96.6% 96.7%

4.6.4

The proportion of 16 — 17 year olds meeting the participation duty has improved by 0.1 percentage

points, is higher than the London and national averages, and represents a five-year upward trend.

Merton’s performance is in the first quintile (best performance) in comparison with other Local

Authorities in England. Merton is ranked 12th out of all English Authorities (February2021), compared

with 11t (2020) and 17" (2019).

Contextual Groups 2019 2020 2021
Merton | London National Merton London National Merton London National

16-17 year olds participating 4.3 525 95 52 szEN 3602 wn
in education and training

- full time education LIRS 435 1.9 2645 345 a7.4%

- apprenticeships 26w 5.6 2 Bl 142 38w

- other education and 133 2o 14% 2w 123 20%
training

4.6.5 The proportions of young people in apprenticeships as fallen. This is a national and London issue as the
pandemic has meant that most employers struggled to offer the workplace element of apprenticeships.
We have seen a three year rise in young people attending “other training or education” such as training

providers. The proportion in an apprenticeship is lower in areas where education and training are
higher.
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Apprenticeship Participation

Figure under date refers to
number of 16 and 17 year olds
academicage

Apprenticeship Participation

% change in
2021 Rank 2020 Rank 2019 Rank 2018 Rank year 2020 to
2021
Mational 3.8% 5.1% 5.5% 6.4% -1.2%

Barnet 0.9% a2 1.4% 11 1.2% 11 1.3% 11 -0.6%
Ezling 0.8% 9 1.2% 10 1.3% 10 2.3% 10 “0.9%
Enfield 1.5% 5 2.3% g 1.6% 2 27% g 0.8%
Hillingdon 2.4% 3 2 6% 3 3.9% 3 3.0% 1 40.2%
Hounslow 0.7% 11 1.8% 9 1.3% 9 2.4% 9 -1.2%
Kingston upon Thames 1.7% 4 2.65% 4 2.6% 4 3.0% 7 -0.9%
Reading 2.5% 2 3.8% 2 4.0% 2 4.1% 4 -1.4%
Redbridge 0.9% 7 1.6% 5 2.3% 5 5.3% 3 -0.8%
Sutton 2.6% 1 4.2% 1 4.1% 1 5.4% 2 -1.6%
Wandsworth 0.7% 10 1.3% 7 1.3% 7 108 & 0.5%
4.6.6 When comparing the apprenticeship participation rates of Merton to those in the previous year, Merton
has seen afall in 16-17 year olds participating in apprenticeships in line with the national fall.
4.6.7 2020 performance ranks Merton 6th in comparison to statistical neighbours — this is in line with 2019
performance.
4.6.8 In absolute terms, apprenticeships for Merton are low due to high education participation for 16/17-

year-olds. Apprenticeships may be taken up post 17, notably as the follow on from our in house
employability scheme: however we can see that apprenticeships have fallen in all areas.

September Guarantee

4.6.9

The September Guarantee is an offer, by the end of the month of September, of a "suitable" place in
education or training for 16 and 17 year olds. For 16 year olds the cohort is the Merton school
population. For the 17 year olds it is our resident population. There has been a strong and stable picture
over three years of offers and progression to post 16 education and training. The use of TAGs, which
resulted in more pupils achieving at higher levels, has assisted more young people to stay on in
education and receive and offer in education. Nationally those with and offer has risen by 1.2%, and in
London by 0.7%.

16 and 17 year olds 2019 2020 2021

Merton | London National Merton London National Merton London National
Offer made 95,55 35,05 35,95 4.3 9663 95,53
Offer not appropriate 0.3 105 0.3 0.4 0.3 1.1
No offer 0.9% 095 102 11 11 0.9

4.6.10 In Merton the proportion of 16 and 17 year olds receiving an offer has risen by 0.7%. Performance
remains stronger than the London and national averages.
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2020/21 Secondary phase priorities, impact and key actions taken

4.7.1
Priority:
To reduce the proportion of NEET within the following groups: those with SEND; care experienced
young people and those who are open to the youth offending service or previously known to that
team.
Actions taken to secure impact:
A professionals’ network was run monthly to reduce NEET amongst vulnerable groups. The
employability team targeted vulnerable groups in their links with employers.
Impact:
NEET amongst young people known to the Youth Offending Team was maintained at 1st quartile
performance. NEET amongst young carers was reduced but still requires greater focus. Young
people with EHCPs engaged in higher numbers with FE colleges.
4.7.2
Priority:
To ensure all Merton secondary schools remain good or outstanding.
Actions taken to secure impact:
In the LA, there are a number of forums that enable schools to share and develop good practice. This
includes termly meetings for deputy heads and heads of sixth form. In 2020-21, a forum for careers
leads in schools was also established. To support schools in remaining good or outstanding, standing
items at these meetings are policy updates, including changes to the Ofsted framework. In addition,
the school improvement team provide bespoke support to schools to help prepare for a successful
Ofsted inspection. This ensures all schools fully understand the key judgements within the revised
inspection framework.
Impact:
All Merton secondary schools remain good or outstanding. The proportion deemed outstanding is
likely to drop over the next years, in line with changes to the inspection framework.
4.7.3
Priority: To maintain a focus on improving outcomes for the most able pupils post 16 so that the
proportions achieving the higher A level outcomes continue to improve.
Actions taken to secure impact:
There has been a focus in all schools on improving the proportions of pupils achieving higher
outcomes at A level. The sharing of good practice took place at the heads of sixth form meetings. The
LA continues to offer all schools an annual sixth form review, which supports schools in improving the
quality of provision in sixth forms.
Impact:
The percentage of pupils achieving three A*-A grades or better at A level in Merton is now 9% above
the national average and 7% above the London average.
4.7.4
Priority: To narrow the gaps for key groups at KS4: disadvantaged pupils, boys, pupils in receipt of
SEN support, White British and Black Caribbean pupils
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Actions taken to secure impact:

All schools received additional catch-up funding in 2020-21 (now called recovery funding). Building on
the pupil premium, this funding helped schools to deliver evidence-based approaches for supporting
disadvantaged pupils. All schools have to publish how this funding will be spent on their websites.
Merton schools have been using this to support pupils in different ways e.g. one school provided
accelerated reading programmes for KS3 pupils. In addition, schools with sixth forms have received
additional funding to mitigate the impact of COVID-19, with a particular focus in providing support for
pupils who did not achieve a level 4+ in GCSE English/maths.

As part of the support from the Merton Education Partner, a key focus in the autumn term visit was
the analysis of achievement of pupils; this included the achievement of key pupil groups. There were
regular meetings of the Black Lives Matter Forum, which is well attended by secondary schools. In
addition, conferences and training for staff and governors on race equality have taken place to ensure
this remains a key priority for schools. The equalities adviser has been supporting schools with
training all staff on diversity and inclusion in the workplace, including training on recognising and
raising concerns about unconscious bias and its impact in school. Secondary schools have been
reviewing their curriculum offer to ensure it promotes diversity, for example, reviewing the
resources/topics pupils are studying in a range of subjects.

The secondary SENCO forum enables schools to share and discuss the provision for pupils in receipt of
SEN support.

Impact:
The impact on the performance of these pupils groups has been mixed, and must remain a priority for
2021/22.
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5. Achievement of Pupils in the Virtual School

Overview

5.1 The Virtual School’s performance during the first lockdown (summer term 2020) was scrutinised during
Ofsted’s assurance visit in the autumn of 2020. Verbal feedback from the Ofsted inspector was very
positive and the formal feedback made the following points, which link to the work of the Virtual
School, as well as other service areas:

e  “Matching decisions take good account of the need for children to remain in the same school and to
have continuity of staff, friends and learning. Children living at a distance from the local authority
have received the same high level of care and support.”

e  “The virtual school team has maintained frequent oversight of children in care during the last six
months. They have a good focus on the progress that children are making. All children in care,
including those placed out of area, had an online personal education plan (PEP) meeting during the
national lockdown, and this provided a good line of sight into the experiences of these children. Like
all children, the attendance of children in care was impacted by lockdown, but foster carers spoke
positively about the support with children’s learning that was provided by the virtual school. As with
other pupils, this group’s engagement with online learning was variable during that period. Over
time, school attendance has improved, and currently most children in care attend school well.
Effective work to support Year 11/12 pupils into post-16 destinations has helped nearly all to secure
a place.”

5.2 When the next lockdown started in January 2021, building on the practice of the Virtual School during
the first national Lockdown (noted by Ofsted above) and the need for detailed updates on all of our
children and young people, a robust system of tracking, designed to capture all the relevant information
about children and young people’s attendance in school and/or engagement in online lessons at home,
was put in place. Weekly meetings brought Advisory Teachers together with the Virtual School
Headteacher to discuss updates of their cohorts, emerging issues and to assign actions for swift
intervention.

5.3 As we emerged from the spring 2021 lockdown, the achievement of children aged from three to sixteen
continued to be tracked very regularly through the statutory process of the development and termly
review of their Personal Education Plans. In addition, for children of school age, the Virtual School
collected an update on children’s progress and attainment at the end of each term and received a copy
of the child’s annual report.

5.4 Where children were not making the progress that is expected of them, the Virtual School worked more
closely with key stakeholders, providing support and challenge, where appropriate, to ensure that
progress is secured. Where appropriate, consideration was given to provide additional funding for
additional interventions or resources to ensure that child have the support they require. Children who
were not making progress during the autumn and spring term were particularly closely monitored and
tracked.

5.5 The cohort of Merton children in care supported by the Virtual School is small, and particularly so when
individual year group cohorts are analysed. Therefore comparisons with national data need to be
viewed with caution.

5.6 Of the pupils on roll of school age at the end of the summer term, 64% had some form of special
educational need. This is higher than 55.7% (the national average for Children in Care). It is also higher
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than the average for Outer London average (57.20%). 39% had an EHCP compared with 27.7%
(national) and 30.6% (Outer London).

EYFSP, KS1 and KS2 Outcomes

5.7 No KS1 or KS2 assessments took place during the summer term 2021, due to lockdown.
KS4 Outcomes
5.8 During Lockdown 2021, all examinations were cancelled. Results of GCSEs were based on TAGs.

5.9 Table: Year 11 Results 2021

Number of Students (15) 11 73.00% 7 46.66% 3 20%

3 20% 10 66.66% 6 40% 6 40%

5.10 Three young people achieved at least 5 GCSE grade 9 — 4 including English and maths (20%) which is in
line with the most recent national average available of 24.4% and Outer London at 22.9%. (Published
DfE May 2020). Two young people exceeded expectations in one or more subjects. Four young people
did not sit GCSEs for various individual reasons, for example because they were studying at entry level
or working at P levels.

5.11  All year 11 students had a confirmed destination for the start of the autumn term 2021: eight in school;
five in college and one in an apprenticeship.

Post 16 Outcomes
5.12  The Virtual School works in close partnership with colleagues in social care, schools and colleges to

support children in care and Care Experienced young people to continue with education and training
until the age of 25.

Level 3 Results 2020

5.13  Three young people achieved outcomes at Level 3 in 2020. This compares with five young people in
2020, and two in 2019.
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Not in education, employment or training

Number in Y12 NEET Number in Y13 NEET

Y12 Y13
Autumn 2020 33 12% (18%) 37 32% (13%)
Spring 2021 35 14% (26%) 39 31% (18%)
Summer 2021 38 13% (34%) 39 26% (18%)

*2019/20 figures are in brackets

5.14  Young people who are NEET are supported by the network of social workers, personal advisors and the
Virtual School’s EET Keyworker. The proportions of NEET young people fluctuated across the year but
were higher for Year 13 pupils. The proportion of all young people, across both year groups, who were
in Education, Employment of Training was 80%, which is higher than the national average for children in

care.

Year 14 and beyond
5.15 Extensive efforts are made by social workers and personal advisers to keep in touch with Care Leavers
to support them to appropriate employment or education and training. The Virtual School provides
both consultation to colleagues and the young people directly.

5.16  Seven care experienced young people graduated from university at the end of the academic year
2020/21.
Attendance
5.17 Table: Attendance primary / secondary for CIC and 903 Cohort 2020/2021
0,
Attendar.ice % % % % A"/:: c %
Slpuets AllCiC | 903 Cohort |  AllCIC | 903 Cohort | ~ | 903 Cohort
Academic Year | Aytumn Autumn Spring Spring S Summer
2020/2021 Term 2020 | Term2020 | Term2021 | Term2021 | .. | Term2021
Primary 94.56 90.37 90.18 90.46 97.98 97.90
Secondary 93.53 97.03 62.45 62.08 91.15 94.20
Overall 94.55 95.40 71.68 71.18 93.50 95.52
5.18 Overall attendance in the autumn and summer terms were consistently above 90% and for the SSDA903
cohort was 95%. Attendance in the spring term was 90% for primary and 62.45% for secondary. This
reflects the lockdown period from January 2021.
Exclusions

5.19 The Virtual School works with all schools, SEND teams, Merton’s Educational Psychologists, and the
Virtual Behaviour Service to reduce the need for fixed term and permanent exclusions for LAC. The Virtual
School, in partnership with key stakeholders, seeks to minimise the negative impact such sanctions can
have and ensure schools are supported to provide appropriate interventions.

5.20 The Virtual School’s Advisory Teachers ensure schools, social workers and foster carers contact the Virtual

School at the earliest opportunity if a child in care is at risk of exclusion. Exclusions are always followed
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5.21

up by the Virtual School. The Virtual School challenges any reported incidents whereby carers have been
requested to collect a child from school early or advised that a child is being sent home unofficially.

Table: Percentage of Children in Care who had at least one fixed period exclusions

One or
more FTE
%
Total

Numb.er of first fixed term 1 ) 0 0 0 4 1 6 7 of 87
exclusion
Number of |.nd|v1duals with . 0 0 0 1 1 1 1 2 8.00%
more than fixed term exclusion

5.22

5.23

No child in care was permanently excluded during 2020-2021, continuing the trend of previous years.
Fixed term exclusions applied to children in Key stages 2, 3 and 4 were for the following reasons:

e  Physical assault

Verbal abuse

Persistent disruptive behaviour

Threatening behaviour

Shop lifting

Merton’s figure for one or more fixed term exclusions at 8% is well below the national average of 11.38%
and Outer London of 10.52%.

Quality of schools - Ofsted

5.24

5.25

The Virtual School has continued to strive to ensure that all children and young people attend good or
outstanding schools. Where a looked after child has remained in a school judged to be less than good in
its most recent inspection, very careful consideration has been given to the child’s situation, and it a
decision made that a move would not be in their best interest. Monitoring of the pupil’s progress
increased through the Virtual School Education Progress Monitoring Meetings and internal monitoring
within the Virtual School progress tracking meetings.

As of 31°" August 2021, 96.2% of statutory school aged looked after children attended schools, where a
grade was known, that are good or outstanding. This is a small increase in comparison with the previous
year.

Table: Quality of schools attended by Merton children in care as at end of summer 2021
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Academy Converter 1 1% 1 0 4 5.13% 4 0 3 3.85% 3 0
Outstanding 11 14.10% 0 11 10 12.82% 3 7 3 3.85% 0 3
Good 17 21.79% 10 7 12 15.38% 2 10 14 17.95% 2 12
Requiries Improvement 0 0.00% 0 0 0 0.00% 0 0 3 3.85% 0 3
Inadequate 0 0.00% 0 0 0 0.00% 0 0 0 0.00% 0 0
Total of CIC 29 3% | 1 19 26 33% 9 17 px] 29% 5 18

Personal Education Plans (PEPs)

5.26

5.27

5.28

5.29

All looked after children must have a care plan, of which the Personal Education Plan (PEP) is an integral
part. During the PEP process, the progress and achievement of looked after children is carefully
tracked, and where they are falling behind, schools are challenged to identify how they might be
supported to make accelerated progress, including how the Pupil Premium Grant for looked after
children might be best used to secure improved outcomes.

The Virtual School works in partnership with social workers, designated teachers, and carers to
coordinate meetings and record and administer PEPs.

Statutory guidance requires that an initial PEP should be carried out within 20 school days of a child
coming into care, and that it should then be reviewed at least every 6 months. In practice, Merton
Virtual School carries out a PEP once every term. The Virtual School has robust systems and processes
to track, monitor and report on their timeliness and quality. Equal regard is paid to the education of
children who are placed out of borough as to those who live in Merton, and the Virtual School ensures
the challenges of distant placements are met, including attendance at Personal Education Planning
Meetings (when pandemic restrictions allow).

Initial and Review PEPs were all completed within timescales each term throughout the academic year.
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6. Inclusion

Attendance performance information and analysis
6.1.1 There are two attendance indicators:
e Persistent Absence (PA): Pupils have been identified as persistent absentees if they miss 10% or
more of their possible sessions.
e Attendance: Attendance is measured by the DFE both after four half terms and after six (i.e. a whole
school year.)

6.1.2 Final Merton, and national and London comparative data is published for the two terms of autumn 2020
and spring 2021, during which time attendance was measured differently because of the Covid
pandemic. The Government closed schools in January 2021 to all pupils expect the children of
keyworkers and vulnerable children. Children were absent from school due to having Covid, being
required to isolate as a contact of someone with Covid, and where their “bubble “was closed either
because pupils or staff had Covid.

Attendance - two terms, autumn and spring 2020-21

6.1.3

6.1.4

All Schools Outer .

. Merton | London National
(primary and secondary) London
Attendance 96.5% 96.1% 96.4% 96.2%
Absence 3.5% 3.9% 3.6% 3.8%
Persistent Absence 8.7% 9.9% 8.9% 9.7%

Autumn and spring term attendance in Merton schools remained stronger than national and London
averages. It is of note that London has a lower average than the national figures for the second year.
This is highly unusual and may show impact of the pandemic on schools in London in particular.

Physical attendance in school in the spring term was lower as significant numbers of children were
educated online in the spring term lockdown. We know from the daily attendance returns that
significantly higher numbers of vulnerable and key worker children attended school physically in the
lockdown in spring 2021 than spring 2020. This accounts for the higher attendance figure.
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Attendance: Primary and Secondary Schools

96.5% -
/
96.0% -
95.5% -
95.0%
2016-2017 2017-2018 2018-2019 2019-2020 2020-2021
e Nattional 95.6% 95.3% 95.5% 95.2% 96.2%
Outer London 95.7% 95.6% 95.8% 95.7% 96.4%
London 95.7% 95.5% 95.8% 95.6% 96.1%
e |lEItON 95.9% 95.8% 96.1% 95.9% 96.5%
Persistent Absence 10% Primary and Secondary Schools
14.0% -
12.0% -
o \/\
8.0% -
6.0% -
4.0% -
2.0% -
0.0%
2016-2017 2017-2018 2018-2019 2019-2020 2020-2021
e Nattional 10.3% 11.3% 10.3% 12.9% 9.7%
Outer London 10.0% 10.2% 9.3% 11.0% 8.9%
London 10.0% 10.1% 9.6% 11.2% 9.9%
e MEtON 9.3% 9.3% 8.0% 9.9% 8.7%

6.1.5 Primary school attendance (where not all the children were required to attend physically) rose
nationally and Merton has better attendance than the national and London averages. PA is also
significantly lower.

6.1.6 Secondary attendance is better than the national average, in line with London, but below the outer
London average. PA is better than national but higher than London or Outer London.
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6.1.7 Special school attendance (where all the children were eligible to attend in person) has dropped
nationally. However, in Merton it has dropped significantly. The national fall in special school
attendance has been 6.7% whereas in Merton we have seen a fall on 19.1%. PA has risen nationally for
special schools by 19.4% however in Merton we have seen a rise by 46.4%.

6.1.8 Merton has a relatively small number of special schools (three), one of which is a school for pupils with
profound and multiple learning difficulties (Perseid). These pupils were particularly affected by the
pandemic as they were deemed variously clinically extremely vulnerable, and/or clinically vulnerable,
and their attendance was therefore deemed a greater risk when there was an outbreak. Throughout
the pandemic Perseid has been supported by weekly risk assessment meetings with Public Health to
identify how pupils can be supported to stay in school safely.

100% -
Attendance
98% -
Primary Schools 96% - - v———__‘//—/ ——
Secondary Schools 94% - —
. 92% .
Special Schools 90% | —_— -
88% -
86% -
84% -
82% -
80% -
78%
76% -
74%
72%
70%
2015- 2016- 2017- 2018- 2019- 2020-
2016 2017 2018 2019 2020 2021
= State-funded Primary National 96.0% 96.0% 95.8% 96.0% 95.7% 96.7%
State-funded Primary Outer London 96.0% 96.0% 96.0% 96.1% 96.1% 96.8%
State-funded Primary London 95.9% 96.0% 95.9% 96.0% 96.0% 96.7%
= State-funded Primary Merton 96.2% 96.1% 96.0% 96.2% 96.1% 96.9%
= State-funded secondary National 94.8% 94.6% 94.5% 94.5% 94.4% 95.4%
State-funded secondary Outer London 95.1% 95.0% 94.9% 95.0% 95.2% 95.9%
State-funded secondary London 95.1% 95.0% 95.0% 95.0% 95.2% 95.8%
= State-funded secondary Merton 95.3% 95.4% 95.4% 95.4% 95.4% 95.8%
= Special National 90.9% 90.3% 89.8% 89.9% 89.5% 82.8%
Special Outer London 90.7% 90.1% 89.8% 90.1% 90.1% 84.4%
Special London 90.7% 90.2% 89.8% 90.1% 89.9% 85.1%
e Special Merton 92.4% 91.4% 90.5% 89.7% 90.0% 70.9%
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Persistent Absence 10%

TE%
T0%
[
B0% 1
B5% 4
B0% 4
ELE A
40% 4
LA
Special Schools W% —
25%
20%
Secondary Schools 15% _-:"""--...._'
L
Primary Schools
5% 4
s 2015 2018 2017- 2018 2018- 2020-
2016 2017 2018 2018 2020 2021
s State-funded Primary Mational B.2% 8.3% 2.7% 8.2% 11.2% 3.1%
State-funded Primary Outer London 2 6% i 8.2% T.B% 0.2% 7.8%
s State-fun ded Primary London g4% 83% 8.5% 8.2% 101% 8.2%
e St ate-fun ded Primmary Meron T.4% T.E% T.4% T.3% B.I1% T5%
s State-funded secondary Mational 13.1% 13.5% 12.8% 13.7% 15.0% 1MT%
State-funded secondary Quter London 11.7% 12.0% 12.0% 12.0% 12.4% 102Z%
s State-funded secondary London 11.7% 11.0% 12.0% 12 0% 12 5% 10.4%
e St ate-fun ded secondary Merton 11.5% 10.5% 10.0°% 10.3% 10.8% 106%
s 5 p ecial Mational 26.9% 28.5% 28 8% 28.8% 30.0% 48 4%
Special Quter London 20.2% 30.2% 33 302% 20.5% 45 3%
s S acial Londan 20.5% 30.3% N5 01% 301% 42.0%
5 zial Merton 20.0% 28 8% 3 ER 35.4% 31.3% TT.T%
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School Attendance during the Pandemic.

6.2.1 Throughout 2020/21 all schools nationally were asked to report daily attendance to the DFE. This data
was useful for live, daily monitoring in Merton, and schools with lower attendance were contacted to
understand their challenges and offered support. Merton schools generally had a higher rate of
reporting this data to the DfE than schools nationally, but nevertheless this data is not as robust as final
data as published by the DfE (as above). It gives a window into patterns of daily attendance in schools.

6.2.2 Note: national attendance data split by phase is available from March 2021 only. Secondary data is
further limited beyond May because of the impact of the reporting of study leave.

Primary Schools
Pupilson site e 2 Puipills o Site = Attending, all pupils {National)
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100y
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6.2.3 As can be seen from the graphs above, attendance varied significantly as Covid infection levels rose and
fell. Schools worked closely with infection control leads from Public Health to try to keep children in
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schools and minimise disruption to learning. The proportions of pupils physically attending were well
below normally expected levels of attendance and illustrate the impact of Covid on lost learning.

6.2.4 Attendance for all pupils fell from November as Covid infection levels rose in London. Only limited
numbers of children were allowed to attend school in person following lockdown and others were
taught online. Once schools reopened to all pupils in March attendance rose to at or above national
average levels for primary schools, and to well above national average levels in secondary schools. From
mid May there is a decline in attendance nationally that is mirrored in Merton.

Children Missing Education (CME) during Covid

6.2.5 During lock down the multi-agency CME panel was run in the background as children did not have to
attend school in person. Children off roll were tracked and put on roll to ensure that children were not
lost from the system during this time and to enable access to family support and free school meal
vouchers.

6.2.6 In addition, from January 2021, we repeated the Covid CME panels we had run so successfully in 2020.
In response to schools being open only for children of keyworkers and children with social workers
and/or an EHCP, a Social Care Only CME/ Covid CME was developed to track the attendance at school of
children with a social worker. This panel was chaired by the Head of Education Inclusion with panel
members: Education Welfare Manager, Head of SENDIS, Manager of the Safeguarding Team. A new
tracker was produced whereby each Social Care safeguarding team reviewed the attendance of children
in their teams. This tracker recorded if the child was in school, what were the barriers to being in school
and whether the social worker considered that the child should be in school if they were not attending.
Team managers for each team presented their tracker to the panel and every child’s attendance was
discussed. Five panels were run in January and February and 500 children were reviewed.

6.2.7 Key questions considered by the panel with managers in the panel included:
e If the child was at home were they safe?
e If the child was at home were they engaging in online learning set by the school and was any
additional support needed?
e What were the barriers to attending school?

6.2.8 Key themes to emerge as barriers to attendance:
e Parental fear of their children attending school and contracting the virus particularly where children
live in extended families with grandparents
e self-isolation due to symptoms of child and parent
e Below statutory school age
e Vulnerable adults in the home/shielding
e Moved out of the area or gone abroad
e Child issues: Peers not in school and happy to access online lessons successfully
e Parental views “not sending my children in until all children are in”
e Not enough accessing of online lessons/ long term history of poor attendance in school.

6.2.9 Over the five panels we saw:
e Evidence of engagement of social workers with families where children were and were not in
school.
e Greater attendance in school
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6.2.10

e Increased dialogue about specific children with EHCPs
e Increased reassurance that children were engaged in online education when not in school.

Attendance increased from January to February but started at a much higher level that in the 1°
Lockdown (April 2020 26% attendance).

e January/ February panels 279 children eligible to attend discussed — 60% attending

e March panels 284 children eligible to attend discussed — 67% attending

The panels also looked at post 16 to identify if support could be offered but they are not included in
these figures.

e Children with a CIN plan improved attendance by 8.5%

e Children with a CP plan improved attendance by 13%

e CWD - where children were in special schools there were more examples of where children had to
self-isolate due to Covid infection close contacts in staff and pupils.

6.2.11 From the DFE tracking data (graphs below) the gradual impact of the CME Covid meetings on improving
the attendance of vulnerable children in school can be seen. The timings of the meetings are noted by
the red stars.

CovidCME Primary 2021
x —_ = = — % -"“-.
g v/
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Secondary Covid CME 2021
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6.2.12 The primary school and secondary school tables below show the attendance of pupils in receipt of free
school meals, those with EHCPS and those with a social worker. This is matched to a national average
where available. For primary schools, attendance was consistently at or above the national average for
the summer except for those in receipt of free school meals which was initially below but rose to be in
line. For secondary schools, attendance for young people with EHCPS or in receipt of free school meals
was above national averages but declined in line with the decline in school attendance. Secondary
school attendance by those with social workers fluctuated significantly.

6.2.13 Note: The DfE did not begin collecting FSM eligibility within the attendance data from schools until
January 2021. These graphs should be viewed with caution as they only provide comparisons with
national data for one term and largely show us the varying impact of Covid on attendance.
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Autumn term attendance for pupil groups

6.2.14 The nationally published data for pupil absence is available for pupil groups for the autumn term of
2020.

% overall absence - all schools for children with SEN
I Merton 2019-20 = Merton 2020-21 London 2020-21 e National 2020-21
20%

15%

10%

] B
No Identified SEN or SEN Support SEN (with Statement or EHC
unclassified plan)

% persistence absentees — all schools for children with SEN
I Merton 2019-20 mmmm Merton 2020-21 London 2020-21 e==== National 2020-21
50%
40%
30%

20%

- - _
. el
No Identified SEN or SEN Support SEN (with Statement or EHC
unclassified plan)

6.2.15 For children with SEND who do not have an EHCP overall absence was lower than the previous autumn
term and fewer pupils counted as persistent absentees. However, in line with the much lower levels of
attendance in Merton special schools, absence for children with EHCPS was double the previous
autumn. Interestingly this is a national picture, however Merton's levels of absence are higher than
London or national. This absence did not transfer into higher numbers of children as persistent
absentees. This occurs when lots of children have a small amount of absence.

6.2.16 If we compare absence by ethnic group (graphs below), we see lower levels of attendance and higher
levels of persistent absence for children from black African and black Caribbean backgrounds. We know
from national studies that the pandemic has affected groups disproportionately and this data further
supports that evidence.
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% overall absence - all schools by ethnicity

s Merton 2019-20 mmmm Merton 2020-21 es====|ondon 2020-21 e National 2020-21

White British White Other Mixed Asian Other Black African Asian Black
Ethnicity Pakistani Caribbean

% persistence absentees - all schools by ethnicity
s Merton 2019-20 mmml Merton 2020-21 es====|ondon 2020-21 e==== National 2020-21

White British White Other Mixed Asian Other Black African Asian Black
Ethnicity Pakistani  Caribbean
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2020/21 Attendance priorities, impact and key actions taken

6.3.1
Priority: To support and challenge pupils and their parents who have poor attendance to maintain
good attendance above national and outer London averages / to maintain attendance during
lockdown rules.
Actions taken to secure improvement:
Merton Education Welfare Service (EWS) has continued to work with schools to challenge poor
attendance in the autumn term. The Covid CME lockdown prevented any legal action. Processes to
support the most vulnerable to return to school were undertaken by schools and a range of
agencies.
Impact:
Attendance was strong in primary and secondary but very low in special schools
6.3.2
Priority: To track children off rolled or moved abroad during the pandemic.
Action taken to secure impact:
Significant numbers of children needed to be tracked with a rise in children going abroad with their
families.
Impact:
This left more children whom we could not find an address abroad for however the clear up rate
was maintained at 99%.
6.3.3
Priority: To work with the Merton Medical Education Service to expand services for children out of
school with medical needs.
Action taken to secure impact:
Plans were developed to secure an alternative site to be able to expand the MMES to meet
increasing demand.
Impact:
An alternative site was agreed. The Increased numbers of children referred required additional
space prior to the new premises being available so the MME services expanded at Worsfold House.
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Exclusion performance information and analysis
Headline data and analysis

6.4.1 Merton data is available for 2020-21 for an interrupted year, and the most recent data, available for
comparison with the national and London averages, is from 2019-2020 which was also an interrupted
year. Therefore, comparisons should be made with caution although trends over 3 years should be
clearer.

Permanent Exclusions

Permanent Exclusions: Primary Schools
% of exclusions by school population

0.02% -+
0.01% 4
0.00%
° 2016- 2017- 2018- 2019- 2020-
2017 2018 2019 2020 2021
e Nartional 0.03% 0.03% 0.02% 0.02%
Outer London | 0.01% 0.01% 0.01% 0.00%
London 0.01% 0.01% 0.01% 0.00%
@ \erton 0.01% 0.01% 0.00% 0.00% 0.00%

Permanent Exclusions: Secondary Schools
0.30% - %0 of exclusions by school population

0.25% -
0.20% -
0.15% -
0.10% -
0.05% -
0.00% 2016- 2017- 2018- 2019- 2020-
2017 2018 2019 2020 2021
e National 0.20% 0.20% 0.20% 0.13%
Outer London| 0.18% 0.18% 0.16% 0.09%
London 0.19% 0.19% 0.16% 0.09%
e Merton 0.17% 0.09% 0.24% 0.05% 0.13%
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Permanent Exclusions: Special Schools

% of exclusions by school population

0.30%
0.25% -
0.20% -
0.15% -+
0.10% -
0.05% ~ /
0.00% 2016- 2017- 2018- 2019- 2020-
2017 2018 2019 2020 2021
e N ational 0.07% 0.07% 0.06% 0.04%
Outer London | 0.06% 0.04% 0.03% 0.03%
London 0.00% 0.04% 0.03% 0.02%
e M ertON 0.00% 0.00% 0.27% 0.00% 0.00%

6.4.2 Merton had no primary phase permanent exclusions in 2020-2021. This was achieved through
significant and complex inclusion work carried out by primary schools and the LA’s Virtual Behaviour
Service (VBS); this work continued during partial school closure. There were also no permanent

exclusions from a special school.

6.4.3 The number of permanent exclusions in secondary schools rose to be in line with national but below
London averages. Numbers are low so percentages can vary in significance. Since 2016/17, in three out

of the four years the percentages have been below national averages.

6.4.4 There were 12 additional potential permanent exclusions that were prevented in secondary schools as a
result of partnership work with families, work with the VBS, between schools, and between schools and
Melbury College. This compares with 12 in 19/20 and 26 in 2018/19.

Fixed term Exclusions
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Fixed Term Exclusions
% of exclusions by school population

25% -
20% -
Special Schools
15% -
10% -
Secondary Schools
\—" g
5% -
\
e ——
Primary Schools o
0% 2016- 2017- 2018- 2019- 2020-
2017 2018 2019 2020 2021
e Primary National 1.37% 1.40% 1.41% 1.00%
Primary Outer London 0.79% 0.80% 0.79% 0.54%
e Primary London 0.83% 0.85% 0.80% 0.56%
= Primary Merton 0.97% 0.99% 0.91% 0.58% 0.43%
== Secondary National 9.40% 10.13% 7.07% 7.43%
Secondary Outer London 7.12% 6.78% 7.07% 4.77%
Secondary London 7.50% 7.63% 7.86% 5.28%
== Secondary Merton 7.84% 6.04% 6.10% 3.63% 3.19%
== Special National 13.03% 12.34% 11.32% 7.76%
Special Outer London 14.54% 14.09% 10.69% 6.76%
Special London 15.51% 14.14% 10.79% 6.93%
e Special Merton 18.90% 15.74% 16.67% 13.47% 15.29%
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6.4.5 The percentage of fixed term exclusions fell in primary and secondary schools. Merton performance is
better in both phases than national, London and Outer London averages.

6.4.6 Fixed term exclusions in special schools have risen. We continue to be above the national average. This
is due in part to the small numbers in Merton special schools, with the result that small numbers of

exclusions result in higher percentages.

Main pupil groups (fixed term exclusions, secondary phase)

Number . Fixed Term Exclusions: Secondary
Contextual Groups of % of exclusions by school population
Pupils

Merton London National

2020-21 2019-20 2019-20
All Pupils 9923 3.19% 5.28% 7.43%
Gender
Female 4769 1.97% 3.21% 4.72%
Male 5154 4.33% 7.37% 10.12%
Gap 2.36% 4.16% 5.40%
Disadvantaged
Disadvantaged 2219 5.68% 10.67% 19.42%
All other pupils 7704 2.48% 4.02% 5.16%
Gap 3.20% 6.65% 14.27%
Special Educational Needs (SEN)
mgesdzemal Educational 8116 2.16% 3.91% 5.41%
SEN Support 1497 6.68% 15.58% 22.74%
SIS\E) (with Statement or EHC 310 13.55% 14.55% 20.83%
Ethnic Group (White British and six largest or priority ethnic minority groups)
White British 2796 3.97% 5.88% 8.24%
White Other 1849 2.54% 4.90% 4.97%
Asian Other 1207 1.16% 3.79% 4.73%
Black African 1011 2.67% 6.38% 5.82%
Asian Pakistani 601 1.16% 2.60% 4.52%
Mixed Other 1168 4.11% 6.53% 6.87%
Black Caribbean 449 8.24% 12.00% 11.79%

FSM was used in calculating the disadvantaged table
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Closing the gap: Disadvantaged
Fixed Term Exclusions

20.00% ~ % of exclusions by school population
18.00% -

16.00% -
14.00% -  Disadv 12.14%
12.00% -
10.00% -
8.00% -

0, -
oo - S
4.00% - 3.20%
Others 4.17%
2.00% -
Others 2.85% (pers 2.48%

0.00% T T
2019 2020 2021

ap 7.97% Disadv 7.12%  pjsadv 5.68%

6.4.7 The gap between exclusions for disadvantaged pupils and all pupils excluded has significantly narrowed
again, and is narrower than that seen nationally and in London. It might therefore be concluded that
the pandemic did not exacerbate previous disadvantage with regards to exclusions. However
disadvantaged pupils were still more likely to be excluded than their peers in Merton, even though this
figure is lower than the national and local averages.

6.4.8 Fixed term exclusions for pupils in receipt of SEN Support have fallen significantly (from 18.91% to
15.11% and now again to 6.68%) and are well below national and London averages for the same group.
Fixed term exclusions for children with EHCPs are higher than those for SEN support, but have reduced
over four years (29.1%, 25.62%, 19.83% 13.55%) and are better than the national and London averages.
This is a very positive direction of travel even on part year data. However, even though the percentage
of pupils with EHCP excluded is lower than national and London, the gap between pupils without SEND
and those with EHCPs is wider in Merton, thus bringing us to conclude that bringing down fixed term
exclusions has not been as successful for children with EHCPs.

6.4.9 The gaps between genders is smaller than national or London averages. The same is true in terms of
ethnicity where the gap between White British and Black Caribbean is smaller this year than nationally
or in London. We have had a key focus on disproportionality of outcomes by ethnicity this year. The
proportion of Black African pupils receiving a fixed term exclusion has fallen over 3 years (18-19 8.7%;
19-20 4.64%; 20-21 2.67%) this is a significant improvement in outcomes. However, the picture is less
clear for pupil from a black Caribbean background (18-19 12.04%; 19-20 7.57%; 20-21 8.24%)
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2020/21 Exclusion and behaviour priorities, impact and key actions

taken

6.5.1

6.5.2

6.5.3

6.5.4

Priority: To set up provision for Primary SEMH Pupils as part of Melrose School.

Actions taken to secure impact:
Provision has been set up in Worsfold House and a building programme for a new Primary Building
on Melrose site has been agreed.

Impact:

There are greater opportunities to place primary SEMH pupils in borough through the permanent
Melrose offer. Children have begun to be placed in borough reducing their travelling time and
helping them to build social relationships locally. This will also contribute to lowering spend on
Independent Special schools.

Priority: To maintain support for children with SEMH through Covid regulations

Actions taken to secure impact:

One to one support was maintained for individual children by the VBS, within Covid restrictions of
only visiting one school per day. Training moved on line. An on line transition mentoring project was
developed to support children at risk of poor outcomes at transition.

Impact:
First year of online mentoring was a success and will be developed as model. Vulnerable children
maintained attendance in school and rates of permanent exclusions did not increase.

Priority: To embed and develop the mental health Trailblazer projects in Merton schools and
support school mental health leads.

Actions taken to secure impact:

A bid was submitted to the DFE to fund a further Mitcham partnership. This was unsuccessful so
CCG has commissioned Off the Record to provide the partnership support. This partnership is led by
Hillcross School. The other three partnerships developed whole school plans, provided mental
health support to children and online support to parents. Mental health leads forum went online
and linked schools up with sharing good practise and targeted services such as emergency crisis line.
Significant DFE training was rolled out to all schools on the mental health curriculum and support for
staff. Action was put in place to support the SEND cluster, following the resignation of the lead
headteacher (from a Sutton school).

Impact:

CCG will be evaluating but there has been a positive response from schools, families, and children so
far. There has been much higher engagement levels with online parenting support. By Easter 2022
all Merton schools will have received an offer to join a cluster (in comparison with 15% nationally).

Priority To establish the new Early Help service and consult on the model

Actions taken to secure impact:
Early Help model widely consulted on and model developed including proposals for a new Children

and Families Hub process to take all referrals.
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Impact:
Briefing rolled out to so wide awareness of new Early Help system model.
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Elective Home Education (EHE)

6.6.1 Parents have the right to electively home educate their children. The Education Welfare Service and
Merton School Improvement track these cases and ensure that education is being provided
appropriately.
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Volume of Electively Home Educated children in Merton

6.6.2 The numbers of families commencing elective home education continued to rise, to 328, children during
the academic year 2020-21. This came as a result of a 45% rise in EHE applications (nationally this is
estimated to be 34%, according to a recent ADCS survey), and an increase in those choosing to
remaining electively home educated. At the end of the academic year there were 196 open cases, in
comparison with 132 the previous year. In line with the national picture, Merton has seen an annual rise
every year since 2008, representing in total a 429% increase. This has risen at a much faster rate than
the general child population rise.

6.6.3 This increase has challenged the capacity of the EHE system to register, review and follow up families.
On line reviews (as a result of Covid restrictions) have made the process more efficient and improved
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engagement with some families, but extra resources were requested from the Local Authority’s Covid
funding. The rise in EHE numbers is monitored through the Education Dashboard by the CSF Divisonal
Management Team.

6.6.4 The increase in the number of families choosing to remain electively home educated seems to have in
part arisen from the desire of parents to maintain EHE until the risk posed by Covid 19 is reduced. Many
families adapted to be able to educated their children at home more successfully as a result of the
increased number of resources now available online. Some families decided there would be less
disruption if they home schooled while ‘lock downs’ remain a possibility.

EHE (EOTAS) Level 3 Primary / Secondary Split

200%/2006/|2007/ 12008/ 2009/ 2010/ 2011/ 2012/ | 2013/ | 2014/ | 2015/ | 2016/ 2017/ | 2018/ 201/ 2020/
06 | 070809 10|11 12| B |[15]16[17/ 181920 20

Primary | 10 [ 15| 9 | 15|30 | 49 | 44 | 66 | 67 | 79 | 80 | 74 | 91 | 112 | 130 | 205
WSecondary| 25 | 39 | 45 | 47 | 52 | 45 | 57 | 47 | 46 |56 | 95| 9 | 111|117 | 97 | 123
1 Totals 35| 50 54 | 62| 8 | 94| 101|113 113 135|175 170 | 202 | 229 | 227 | 328

6.6.5 Inthe period 2015 to 2018 there was a higher proportion of children commencing EHE from secondary
schools than primary, but since 2019 to 2020 we have seen that trend change and have a higher
percentage commencing from primary schools. There has been a 58% increase for primary age pupils in
comparison with 2019/20.
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There has been an increase in the number of families electing to commence home education in
Reception year. This may have been due to some uncertainty for families affected by Brexit, and also
choosing to delay entry because of Covid concerns. The rise in numbers has been particularly seen in
years 5,6 & 7, at key points of transition from primary to secondary.

Appropriateness of Education

6.6.7

6.6.8

6.6.9

6.6.10

6.6.11

Families are contacted in line with the Merton EHE policy and offered an assessment of the
appropriateness of the education provided and advice on imporvements if required. This work is carried
out by two experienced education professionals.

10 families in the academic year 2020/21 advised that they were unable to continue to provide home
education and their children then became “children missing education” a,fter withdrawing to electively
home educate, and required placing back into education. This is a similar figure to the previous year (9).
However, 5 of these children were in one family so in real terms the number of families fell considerably
on the previous year. One child became “CME” because they had had 2 consecutive “not appropriate”
reviews — the same number as last year.

Eight reviews of elective home education were deemed “not appropriate” during 2020-21 whichisa
decrease from the previous year where we had 16.

All families who choose to home educate their children are asked to provide an opportunity for the
Local Authority to review the education by means of a home visit/video or telephone call or by
providing a report. If the information provided indicates the education is “not appropriate”, a further
review is carried out within 3 months, and if this is also deemed “not appropriate” then we will work
with the family to return the child to school, or EWS will commence with the School Attendance Order
(SAO) process.

EHE children are not monitored on Children Missing from Education (CME) panel unless it is advised or
it is suspected that no education is being provided and legal action is being considered; they are
monitored within EWS.
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6.6.12 In the absence of any information being provided by a family/carer we will assume no education is
occurring and proceed accordingly. In 2020 to 2021 we did not commence any SAO processes, and no
SAOs were issued.

6.6.13 All families are normally offered a visit or the opportunity to provide a report, which is reviewed by
School Improvement and the Education Welfare Service (EWS). In 2020-21, we began to offer
video/telephone reviews instead of home visits, to accommodate social distancing requirements. We
found that some families, who had previously chosen to just provide reports, were willing to have a
video review instead, thus increasing contact with those families.

6.6.14 We made 265 reviews of elective home education in total. 64 children had two or three reviews during
the academic year. The table below shows the breakdown of the latest 201 reviews for each child and
how they were carried out. In 79% of the reviews the child was seen. Last year 37% of families provided
reports, but this year only 18.5% chose this method.

Review method Numbers Percentage
Report, child seen 35 17.41
Home visit, child seen 1 0.5
Home visit, child not seen 2 1
Facetime, child seen 5 2.49
Telephone Call, child not seen 19 9.45
Telephone call & report, child not seen 2 1
Whats App, child seen 15 7.46
Whats App, child not seen 4 1.99
Zoom, child seen 103 51.24
Zoom, child not seen 13 6.47
Zoom, child not seen & no video 2 1
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SEND and Elective Home Education

EHE Level 3 with Statements of SEN/EHCP
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6.6.15 There was an 18% increase in the number of EHE children with an EHCP this year, (26 compared to 22
last year). However, this increase is not proportionate to the increase in EHE overall (45%). Children
with EHCPs were prioritised to attend in lockdowns which may have been a factor. Families of children
with an EHCP seem to choose home education because they feel it will be easier to meet the special
educational needs of their child or they cannot continue in their current school while awaiting a new
placement. EWS work closely with Special Education Needs Disabilities Integrated Services (SENDIS) to
ensure that the families are supported to meet the needs of their children. All reviews are overseen by
the Head of SENDIS.

6.6.16 If the parent of a child with special educational needs who was previously attending a specialist
provision advises they are going to home educate their child, SENDIS is advised and the placement will
be held open for the family until appropriate home education is in place. We liaise with SENDIS who
will finalise the review of the education in these cases.
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Safeguarding Children who are Electively Home Educated

6.6.17

6.6.18

6.6.19

Safeguarding concerns are rare in the overal case load of children who are electively home educated.
However there is national concern that children who have been home educated appear too often in
Safeguarding Partnership Learning Reviews or Serious Case Reviews. On registering a child as being
home educated, checks are made so we are aware if there are any safeguarding concerns. If this is the
case the lead professional is informed of this change in education provision and we liaise with them
during the process, for example where there is a Child Protection Plan. There were fewer children on a
CIN plan during 2020 to 21 (one child), and no children on a CP plan. 11.2% of children who were home
educated in 2020-21 were known to wider children services, a considerable decrease in comparison
with the year before (22%). This may reflect that a different cohort of children were home educated in
2020-21 due to the pandemic.

EWS operate a BRAG risk rating system for all open cases, to reflect the levels of concern. If any
safeguarding concerns are encountered a referral will be made to the Children and Families Hub if
appropriate. During 2020-21 three referrals were made fo a total of 10 children. Two of these
prompted CIN plans to commence to ensure ongoing support.

In 2020/21 there were 118 referrals received as a result of off rolling notifications for children who left
their education provision in Merton to electively home educate; of these, 34 had commenced and their
home borough was not in Merton. Some of these had moved a long way from Merton or abroad and
planned to commence EHE, but the majority resided in neighbouring boroughs (eg Lambeth,
Wandsworth, Sutton, Croydon or Kingston). These notifications were passed to the resident borough to
ensure that the children continue in education.
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Pre EHE processes

EHE Level 2 enquiries not proceeded with
or below reception age

60
50
40
30
20 —
10 —
0 . u_l_-_
Primary Secondary Totals Under School Age
2010/11 11 12 23
m2011/12 21 18 39
m2012/13 29 20 57 8
m2013-14 10 10 22 2
m2014/15 13 22 44 9
m2015/16 21 30 54 3
m2016/17 24 21 45 0
m2017/18 26 22 52 4
2018/19 19 23 45 3
m2019/20 21 16 39 2
2020/21 9 15 25 1

6.6.20

EWS continue to try to ensure families are aware of the commitment involved when electing to home
educate, by providing a “clarification sheet”. Head Teachers in Merton schools have agreed that this will
continue to be provided to families where possible prior to them withdrawing their children to home
educate. This sheet summarises information, ensuring that families are more aware of the commitment
and the requirements when withdrawing their child to electively home educate. We include in the
secondary school clarification sheet that if a family apply for a new school, information will be shared
from the last school if requested, to discourage families commencing EHE to avoid exclusions, and to be
open and honest with families who may not be aware of this. EWS continue to offer advice to parents
pre EHE. However, in line with the rise in EHE there has been a drop in cases contacting deciding not to
proceed to EHE.

6.6.21 In addition, there are likely to be many families electively home educating in our borough that we are
not aware of. Services (including nursing, and A and E) continue to refer to the EWS and these cases
have been added to our register to allow monitoring of their education.
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Support to families

6.6.22 There have been a number of families who have chosen home education because they believe it is a
better environment to meet their child’s mental or physical health needs. Where appropriate,
informationhas been shared with them about services available to support their child eg. Off the Record

6.6.23 We have liaised with the nursing service so that they can provide us with information relating to
vaccinations due. This year we have passed on the contact details (where we have had consent from
families) to the School Nursing team so they can make direct contact.

6.6.24 As the situation around Covid 19 caused considerable disruption with pupils expecting to sit exams in
the summer term of 2020, we have provided information to all the appropriate year groups who are
electively home educated and advisers have given support to families where they were concerned
about this.

Challenge

6.6.25 During the last year the LA has been challenged by several parents on points of law related to EHE. EHE
is also an area where regular Freedom of Information requests are made as there is significant public
interest. 10 FOIs were received in 2020/21.

Unregistered/Illegal Schools and Tuition Centres

6.6.26 The LA continues to provide information to OFSTED relating to potential illegal or unregistered schools.
This led to the successful prosecution of one establishment in the past year. The LA continues to make
families aware if a provision is unregistered.
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Children Missing Education (CME)

6.7.1 All partners within the Merton Safeguarding Children’s Partnership (MSCP) have a duty to identify
children who are missing education. The Local Authority runs a multi-agency Children Missing
Education (CME) panel monthly to track all CME children of school age. This is the third year of using a
more accurate tracking dashboard which is intended to improve data quality and track across academic
years.

6.7.2 The panel tracks two types of cases - children who are already off roll (CME Off Roll), and those who are
still on the roll of a school but where that education placement is at risk (CME Vulnerable). We have a
statutory duty to track off roll pupils. On roll pupils is a preventative process where the child’s access to
education is very low. In 2020/21 we ran the multi-agency panel all year, but during the January
Lockdown we also ran the Covid CME process (as noted in the section on attendance above). The
members of the panel gave monthly updates and cases were tracked.

6.7.3 The Home Office placed asylum seekers in the Colliers Wood Hotel and Merton championed that these
children should be given school places. Other families moved in during the pandemic, experiencing
domestic violence for example.

CME Panel Analysis: cases discussed at CME Panel 2020/21

6.7.4 The reopening of schools in September 2020, and then a further lockdown continued to have an impact
on the number children out of school and the ability to get them into school in the spring term.
However the impact of the panel on the timeliness of returning children to school was significantly
improved: the percentage going back into schools doubled over the course of two panel meetings (one
month). There was a fall in the number of young people referred to CME as off roll, and the number of
children vulnerable to CME remained steady. This was unexpected as it had been predicted that the
increasing levels of anxiety experienced by children and parents as a result of Covid would result in an
increase. We also saw an improvement in the timeliness of case closure of children vulnerable to CME.
This shows that effective multiagency work was again possible to return them to school.

6.7.5 There has been a significant improvement in the number of children with SEND out of school. After
three years of rises in the number of CME off roll pending placements, this has fallen sharply from 31 (in
2019/20) to eight. We also now have a three year trend of improvement in the number of children with
EHCPs who are vulnerable to CME: down from 80 in 18 — 19 to 39 in 20-21.

6.7.6 The numbers of children in care out of school remained low and there were no children on CP plans out
of school. The numbers of young people open to the Youth Justice service on CME remained low,
although it had been zero in the previous year.

CME Panel
2020-21

CME (Off Roll) Vulnerable to CME (On Roll)

96 CME (Off Roll) cases CME (Off Roll) cases 120 Vulnerable to CME (On Roll) cases CME (Off

discussed at CME Panel during 2020-21 AY (17 Roll) cases discussed at CME Panel during 2020-
Number of cases open & 79 cases closed during AY). This 21 AY (46 cases open & 74 cases closed during
cases is a 14% decrease on cases discussed from the AY). This is a 2% increase on cases discussed from =
discussed previous AY. In comparison for 2019-20, 112 the previous AY. In comparison for 2019-20, 118

cases discussed at CME Panel (14 Open and 98 cases discussed at CME Panel (31 Open and 87

Closed). Closed).
Panel 63% of CME (Off Roll) cases actioned and 51% of Vulnerable to CME (On Roll) cases actioned
timeliness closed by CME Panel during 2020-21 Academic and closed by CME Panel during 2020-21

Year within 34 days of case start date, compared Academic Year within 91 days of case start date,
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to 2019/20, when 32% were completed in 34
days

compared to 2019/20, when 33% were completed
in 34 days

Children in Year 7(16%) and Year 9 (17%) during
2020-21 were over-represented in CME (Off Roll)

Children in Year 9 (17%) and Year 10 (32%) during
2020-21 were over-represented in Vulnerable to

Age cases compared to the Merton School Population CME (On Roll) cases compared to the Merton
(Jan 2021). In comparison for 2019-20 AY,Year School Population (Jan 2021). In comparison for
11 (20%) and Year 10 (17%). 2019-20 AY,Year 11 (31%) and Year 9 (19%).
Male's over-represented 57% (68) of the 2020-21
. Vulnerable to CME (On Roll) cases compared to
Gend Male's over-represented 49% (47) of the 2020-21 529% of the School Population (Jan 2021). In
enaer CME (Off Roll) cases compared to 52% of the comparison for 2019-20, 58% of the Vulnerable to
School Population (Jan 2021). In comparison for CME (On Roll) cases were Male, which is a
2019-20, 51% of the CME (Off Roll) cases were reduction of 1%
Male, which is a reduction of 2%
33% of CME (Off Roll) cases had no ethnicity 5% of Vulnerable to CME (On Roll) cases had no
Ethnicit data specified at case start date compared to ethnicity data specified at case start date compared
y 45% for 2019-20. 16% are recorded as Any to 16% for 2019-20. 38% are recorded as White -
Other White compared to 3% in 2019-20 British compared to 42% in 2019-20
Special 8 CME (Off Roll) cases in the 2020-21 AY were 39 Vulnerable to CME (On Roll) cases in the 2020-
Educationa | children with an EHC Plan in comparison with 31 21 AY were children with an EHC Plan in
| Needs in 2019-20 and 27 in 2018-19 l comparison with 52 in 2019-20 and 80 in 2018-19
5 : - :
Free 86% of children are unknown when it came to 28% of.c.hll.c.lren are unknown when it came to their
School . - FSM eligibility for Vulnerable to CME (On Roll)
their FSM eligibility for CME (Off Roll) cases. 6% -
Meals are eligible for ESM and 7% not eliaible for ESM cases. 38% are eligible for FSM and 34% not
Eligibility 9 ° 9 eligible for FSM
Of the CME (Off Roll) cases, 0 children had two Of the Vulnerable to CME (On Roll) cases, 1 child
Missing missing episodes and 0 children had 3 or more had two missing episodes and 4 children had 3 or
Children missing episodes during the 2020-21 AY. In more missing episodes during the 2020-21 AY. In
episodes 2019-20, 1 child had 2 missing episodes and 3 2019-20, 2 children had 2 missing episodes and 1
children had 3 or more missing episodes. child had 3 or more missing episodes.
Of the CME (Off Roll) cases discussed at CME Of the Vulnerable to CME (On Roll) cases
. Panel during 2020-21 there were 0 with a CSE discussed at CME Panel during 2020-21 there were
CSE risk . . .
referral. In comparison there was 1 case 2 with a CSE referral. In comparison there were 4
discussed in 2019-20 AY.. cases discussed in 2019-20 AY.
Looked In 2020-21 there were 2 CME (Off Roll) cases in l In 2020-21 t.here were 7 Vulnerable to CME (©n
. Roll) cases in care (5 Merton). In comparison there
After care (0 Merton). In comparison there were 4 were 7 Merton children in care in the 2019-20
Children Merton children in care in the 2019-20 cohort.
cohort.
0 ch||dre.n were subject to a Child Protection 8 children were subject to a Child Protection Plan. l
CP Plan Plan. This was a decrease of 1 compared to .
This was a decrease of 3 compared to 11 2019-20
2019-20
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Known to

é?fit: din 1 child was known to the Youth Offending Team Team. In comparison 5 children were known to
Team ! YOT in 2019-20

6 children were known to the Youth Offending

Removing pupils from school rolls

6.7.8 Since September 2016 the LA has had a statutory duty to be notified of all students being added to or

taken off a school’s roll. This duty has related to private/independent schools as well as maintained
schools and academies. All schools in Merton were briefed about these requirements. Schools have
been encouraged to refer in a timely way. All schools are followed up if they do not return off rolls.

Academic Year Total Rzzgtljvczd EWS cases reE(\)AI/vSed Unredsolve Woflzli\fg on
September 17 —July 18 | 2317 1785 532 523 9 0
September 18 —July 19 | 2652 2082 570 543 27 0
September 19 - July 20 | 2227 1740 487 469 18 0
September 20 - July 21 2908 2303 605 575 28 2

6.7.9

The number of pupils taken off roll has risen by 30% in 2020/21 in comparison with 2019/20, which was
down 16% from 2018/19. Families were unable to move house in 2019-20 and so there was higher pupil
movement in 2020-21 once restrictions were lifted. This is a significant churn for all schools in Merton
as people resettle in new life arrangements post pandemic. Tracking continued to be strong with a 24%
rise in EWS caseloads, and a clear up rate was maintained at 99%. Cases deemed ‘unresolved’ are those
where a child has moved abroad, and a home address or a school address has not been achieved, but
we have confirmed that the child is no longer in the UK. However, we know from the autumn return
that large numbers of children went off roll at the end the school year as they did not return from
abroad, have moved back to another European country or moved out of the area once house moves
were possible.
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Appendix B: School Improvement in Merton
The Principles

24.1

2.4.2

2.4.3

Merton continues to carry out its school improvement functions in the same way that it has done so for
the past few years. There were some amendments to physical ways of working during the pandemic,
but the principles remained the same. Above all, the strong history of partnership working within
Merton was critical to providing the basis of supportive and supported models of operation during the
Covid pandemic.

There is no expectation from national government that school improvement functions are carried out in
the way outlined in the next few pages, and funding to do so from central government is limited.
However, the Council and the Schools’ Forum have made the decision to maintain funding for this
school improvement offer in order to support the maintenance of the high standards currently achieved
by Merton schools. There is a commitment from continued partnership working to continue to support
schools in this way.

The following principles are used for school improvement in Merton:

e All children and young people in Merton deserve to receive education that is at least good, and
which they enjoy. The aspiration is for as many as possible to be in provision that is judged to be
outstanding.

e Much of the expertise which ensures schools are good or better is located in schools already. This
expertise needs to be maximised and shared, building strong working relationships with education
leaders in the area. This is particularly important as the government’s vision of a schools’ led system
becomes embedded and the model of school improvement needs to change as national funding
arrangements change.

e Partnership working should explicitly ensure that all education professionals working in Merton,
both in schools and the LA, work together for the benefit of all children and young people.

e Support and challenge for all Merton schools is provided on the basis of the rich information
gathered from schools themselves, and using the resources available to the Local Authority,
including the work of Merton Education Partners and Advisors, and of other LA officers, with Merton
Schools.

e Support and challenge is provided to schools in inverse proportion to success. Where concerns are
identified, both the support and challenge increase responsively.

Merton’s School Improvement Strategy

251

Merton refreshed its School Improvement Strategy for 2020 — 2021 in light of the current local and
national contexts. This set out the LA’s principles, aims, priorities and mechanisms to ensure that all
Merton schools are supported and challenged to continue to improve and to provide the best possible
education for the children and young people in their care.

The Strategy outlined:

e the principles and aims of School Improvement in Merton;
e priorities for improvement in Merton;
e partnership working in Merton between schools, the Local Authority and other partners;
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e the Local Authority’s role in monitoring, providing challenge and support, and intervention in Merton
schools;
e school categorisation and levels of support.

Partnership working

2.5.2

253

254

255

2.5.6

2.5.7

2.5.8

Collaboration between Merton schools is strong, and Merton recognises that building on this strength is
of paramount importance in seeking to secure the best outcomes for Merton’s children and young
people. The following are key existing mechanisms for collaboration and partnership working within
Merton.

The majority of Merton schools are members of local school clusters. These are organised as follows:
e East Mitcham

e Mitcham Town

e Morden

e West Wimbledon

e Wimbledon

In addition, there is a cluster of Catholic schools, and a secondary phase cluster. Many schools will use
not just the cluster relationships, but links with other schools both within Merton and beyond to share
and gather best practice.

The schools’ partnership, ATTAIN, is made up of members from primary, secondary and special schools
across the Borough, as well as members of the Education Department of the Local Authority. It aims to
improve the quality of learning and teaching through collaborative expertise; to share best practice in
order to secure high quality provision in a cost effective way; and to develop Merton schools’ collective
ability to inspire, and support and challenge each other to enrich Merton schools and Merton
communities.

Merton Leaders in Education (MLEs) provide school level support for leadership. This is a local
programme, based on the local leaders in education programme. Working within a local programme,
MLEs are able to bring a local knowledge of systems and of high expectations for Merton children and
young people.

Primary Expert Teachers (PETs) come from Merton’s pool of excellent teachers, and provide hands on
support for primary teachers in the classroom, focusing in particular on English and mathematics.

The Merton Special Teaching Alliance (MSTA) provides support for schools including coaching and
leadership development programmes. This offer complements and enhances the local offer of support
for Merton schools. The MSTA also offers a Schools’ Direct programme to maximise the new to
teaching recruitment opportunities for Merton Schools.

Teach Wimbledon is an alliance of local schools which, in partnership with the Local Authority, runs
another Schools Direct new teacher training programme, again strengthening recruitment options for
Merton schools.
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2,59

2.5.10

Merton also seeks to develop collaborative relationships beyond its boundaries. The South West
London School Effectiveness Partnership (SWLSEP) takes partnership working for the LA and Merton
schools beyond the Borough border. Best practice and expertise is shared through joint programmes of
professional development, focusing in particular on leadership, governance and curriculum
development.

Where expertise is not yet available locally, Merton looks to draw on the expertise of education
professionals further afield. These include National Leaders in Education (NLEs), National Leaders of
Governance (NLGs) and Teaching School Alliances located outside Merton.

Merton School Improvement (MSI) Team

2.5.11

2.5.12

Merton continues to:

e Support and challenge schools to remain good or outstanding;

e Support and challenge schools to improve from an Ofsted ‘requires improvement’ judgement as
soon as possible;

e Support schools in responding to national policy changes and government initiatives.

The Merton School Improvement team comprises inspectors (known as Merton Education Partners,
MEPs) and advisors who work with schools, providing both in school support and challenge, and
universal, central support, (mostly through continuing professional development opportunities).

Targeted support and challenge

2.5.13

2.5.14

2.5.15

2.5.16

2.5.17

All maintained schools continue to be linked to a MEP, and receive at least two visits a year. During
these visits, leaders and governors are challenged and supported, particularly with reference to the
areas covered by the Ofsted framework, including safeguarding. Where schools are evaluating
themselves to be less than good, or where there were concerns about performance, support from the
MEP increases. Advisors offer targeted support for identified schools, focusing on raising standards and
improving the quality of teaching with regard to English, mathematics, equalities (including for those
pupils eligible for the Pupil Premium), assessment, the curriculum and Early Years.

Where schools are identified as facing particular challenges (for example, they had an Ofsted judgement
that judged them to require improvement, or a range of data indicated that there was a risk of a drop
from a good or outstanding judgement), a ‘Support and Challenge Group’ is implemented.

A Support and Challenge Group may be provided to schools causing concern in any area of the Ofsted
framework for the inspection of schools related to achievement, teaching, behaviour and safety, and
leadership and management. The LA uses the most robust intelligence available to determine whether a
school might be causing concern.

Support and Challenge Groups are set up in partnership with the school, through first approaching the
Headteacher, with the expectation that each school will engage in the process in the context of the LA
duty to promote high standards.

The purpose of Support and Challenge Groups is to:
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2.5.18

2.5.19

e challenge and hold the school to account for improvements required in line with the school’s action
plan/development plan;

e monitor and evaluate progress towards those improvements;

e provide the leadership of the school with an opportunity to rehearse key messages about the
progress the school is making;

e ensure support for the school is effectively co-ordinated, and broker additional support where
needed;

e provide advice and guidance to the school from a range of school improvement experts; and

e enable the LA to get a better understanding of the school.

Recognising that a range of factors underpin the effectiveness of schools, the MSI team works closely
with a range of other LA teams and services which contribute to the wider school improvement agenda
in Merton. These include:

e Virtual School for Looked after Children

e Schools’ Management and Information Service Support Team (Schools’ IT support)

e Governor Services

e Equalities and Diversity Team

e Special Educational Needs and Disabilities Integrated Service (SENDIS)

e Virtual Behaviour Service

e Language and Learning Support Team

e Vulnerable Children’s Team

e Supporting Families Team

e Education Welfare Service

e Traveller Education Service

e Continuing Professional Development Team

e Early Years’ Service

Drawing on the range of information available, including pupil achievement data and schools’ most
recent Ofsted inspection outcome, support for schools is targeted towards those that require it most.
Following an initial in-depth analysis of the information and deployment of resources at the beginning
of the school year, support continues to be adapted throughout the year as situations change.

Universal offer for schools

2.5.20

The universal offer for all schools, including central training, is also devised based on the knowledge of
local school needs and in the context of the national education agenda. The MEP programme provides
a framework for school self-evaluation, and a quality assurance function, giving external verification to
self-evaluation for all schools. In general, the MSI team has supported schools with the following this
year:

e updates on national changes and developments;

e a quality assurance and accreditation programme for Newly Qualified Teachers (NQTs);

e guidance on assessment, and the collection, presentation and analysis of pupil achievement data;

e identification and sharing of local and national good practice;

e guidance in identifying, analysing, planning for and monitoring required improvements;

e preparation for Ofsted,;

74| Page

Page 111



e advice and guidance to ensure any priorities identified in inspection are addressed;

e training, coaching and advice on the curriculum, pedagogy, assessment, and teaching and learning;
and

e general support for leadership.

2.5.21 Many of the services listed in the section above (‘Targeted support and challenge’) also offer a buy back

service through service level agreements for all Merton schools.

Local Authority Statutory Functions

2.2.1

2.2.2

2.2.3

224

2.2.5

2.2.6

Local authorities continue to have key statutory functions in relation to the education of its children and
young people, and hence to securing the improvement of its schools. These include ensuring that
‘education functions are exercised with a view to promoting high standards ensuring fair access to
opportunity for education and learning, and promote the fulfilment of learning potential’.

In order to promote high standards, the DfE has identified that local authorities have considerable

freedom as to how they deliver their statutory responsibilities. Most importantly they should:

e Understand the performance of maintained schools in their area, using data as a starting point to
identify any that are underperforming, while working with them to explore ways to support
progress;

e Work closely with the relevant Regional Schools Commissioner (RSC) and other local partners to
ensure schools receive the support they need to improve;

e  Where underperformance has been recognised in a maintained school, proactively work with the
relevant RSC, combining local and regional expertise to ensure the right approach, including
sending warning notices and using intervention powers where this will improve leadership and
standards; and

e  Encourage good and outstanding maintained schools to take responsibility for their own
improvement; support other schools; and enable other schools to access the support they need to
improve.

In addition, when delivering their school improvement function, local authorities must have regard to
the ‘Schools Causing Concern’ (SCC) statutory guidance. This was updated and reissued in September
2020.

In particular, the guidance identifies the role of Regional School Commissioners (RSC) in SCC, exercising
powers on behalf of the Secretary of State for Education. The guidance clarifies that the RSCs should
work with local authorities to build ‘a supportive schools culture’ to ‘work with school leaders to drive
school improvement’.

The guidance identifies the processes local authorities can take with RSCs may take in SCC that are
eligible for intervention

Local authorities and RSCs may give warning notices to maintained schools where they have concerns
about unacceptable educational performance (including results below the floor standards), a
breakdown in leadership and governance, or where the safety of pupils or staff may be being
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threatened. Where a maintained school does not comply with a warning notice, it will become eligible
for formal intervention.

2.2.7 Formalintervention by LAs is defined as the power to:

require the governing body to enter into arrangements;

appoint additional governors;

appoint an interim executive board (IEB);

suspend the delegated budget.

2.2.8 The RSC also has the power to:
e direct closure of a school;
e take over responsibility for an IEB;
e make an academy order.

2.2.9 Inschools that have been judged inadequate by Ofsted, an academy order will be issued by the RSC,
requiring them to become sponsored academies.
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Appendix C: Glossary of Acronyms

ADCS Association of Directors of Children’s Services
CAMHS Child and Adolescent Mental Health Services
CME Children Missing Education
CSC Children’s Social Care
CSF Children, Schools and Families
CPD Continuing Professional Development
DfE Department for Education
EHE Elective Home Education
EHCP Education, Health and Care Plan
EIF Education Inspection Framework
ELG Early Learning Goal
EBacc English Baccalaureate
EPS Educational Psychology Service
ETE Education Training and Employment
EWS Education Welfare Service
EXS Working at the expected standard
EYFS Early Years Foundation Stage
EYFSP Early Years Foundation Stage Profile
FSM Free School Meals
GCSE General Certificate of Secondary Education
GDS Working at greater depth within the expected standard
GLD Good Level of Development
GPS Grammar Punctuation and Spelling
HMI Her Majesty’s Inspector
K In receipt of SEN Support
KS1/2/4 Key Stage 1/2/4
LA Local Authority
MAT Multi Academy Trust
MEP Merton Education Partner
MLE Merton Leader in Education
MSI Merton School Improvement
NEET Not in Education, Employment or Training
NELI Nuffield Early Language Intervention
NLE National Leader in Education
NLG National Leader in Governance
NQT Newly Qualified Teacher
NRPF No Recourse to Public Funds
Ofsted Office for standards in Education
PA Persistent Absence
PEP Personal Education Plan
PET Primary Expert Teacher
PRU Pupil Referral Unit
PSED Personal, Social and Emotional Development
PVI Private, Voluntary and Independent
RPA Raising the Participation Age
RSE Relationships and Sex Education
SAO School Attendance Order
SEMH Social, Emotional and Mental Health
SEND Special Educational Needs or Disabilities
SENCO Special Educational Needs Co-ordinator
SENDIS Special Educational Needs and Disabilities Integrated Service
SENIF Special Educational Needs Inclusion Fund
SWLSEP South West London School Effectiveness Partnership
TA Teaching Assistant
TAMHS Targeted Mental Health in Schools
VBS Virtual Behaviour Service
YOT Youth Offending Team
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